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[1 Foreword [

In 1989,the Montana\ccreditation Standards prioled the bcus br the impovement of in-
struction though the deelopment of cuicula and assessmeAt.this time it is my great pleasure
to present the ngest stée model cuticulum guide This document is the dict lesult of Montana's
continued commitment to excellence in education.
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ASANANTANTA

ANNANTA

Central to Law-Related Education is the development of enlightened citizens who havé
tools to mak positve and inbrmed doices acting éctively as membex of local,tribal, stae,
national, and international communities. Citizens who understand that with rights come resp
bility to themselves, to others, and to the government, as well as an ethical responsibility. It i
task of the dgool, with the aide of the comumity, to develop curicula tha endle citizenship
education to take place not only in the classroom but to continue into the community as well
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ACTANTANTANTA

The study of Law-Related Education must also embrace the concepts of law as it pertains
American Indian. It is hoped that this document will assist schools to do this.

Professionals from all regions and cultures of Montana devoted their time and expertise t¢
project. | would like to thank the team of wers, the mawy individuals and ayanizdions tha
provided information and resources, and the law-related education community of Montana for
contributions in developing this Indian Law-Related Education Model Curriculum.
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For a subject worked and reworked so often in
novels, motion pictures and television,
American Indians remain probably the least understood
and most misunderstood Americans for us all.
—John F. Kennedy, 1963
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[1 Preface [

This curriculum model is the result of many hours of dedication by a wide variety
of people and g@anizations. \Whout their inteest, supportand &pertise this docu-
ment would not hae been possle. The curriculum witing team vould like to &-
press our deep-felt thanks to all who helped in this endeavor.

All through the deelopment and wiing processthe curiculum team stive to
maintain integrity to the various peoples and cultures represented in this document. It
is our hope that this document will answer a need felt by many people in Montana
and bing the concpt of lav as it petains to thédmerican Indian into the maingam
of education.

A special thank gu goes to the Qice of Pultic Instruction Wod Piocessing stéf
and the Pulcation and Gaphics Bueau br the Stée of Montana. Without their
supeme efiort, this document wuld not hae been possib. The document as
formated and designed/l§>ail HansenWord Piocessing Supeisor. Title page and
map design are by Heather Mandville. Cover art is by Clarence Cuts the Rope.

The curriculum writing team would like to dedicate this curriculum model to the
children.
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[1 Indian Law-Related Education

Curriculum Writing Team [ \:
1993-1995 X
S
Coordinators .I.
Terri Miller Willie Wright X
Cayuse Prairie School Arlee Public Schools )¢
Kalispell, MT 59901 Arlee, MT 59821 ¢
(406) 756-4562 (406) 726-3216 .I'
Writers
+.
*
Kathy Felsman Rhonda Williams X
Arlee Elementary Douglas Gold School <
Arlee, MT 59821 Browning, MT 59417 .I.
Marilyn Ryan Bob Hislop M
Missoula, MT 59803 Polson High School X
Polson, MT 59860 X

Caren Tucker Georgia Howe
Harlem Elementary School Lodge Grass High School
Harlem, MT 59526 Lodge Grass, MT 59050

Caroline Tyler
Youth Court Services
Great Falls, MT 59401

Lorrie Monprode-Holt , Program Director
Law-Related Education
Office of Public Instruction

Come with me through time and mind for the past
beckons to be known. And the future, crouchd like a
panther in the bough of a tree, waits to see . . . if we

have truly grown while it growls impatiently.
—White Deer Of Autumn
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[0 Terri Miller O

Tern Miller, co-coodinator of the Indian Le-Relaed Educton (ILRE) wiiting team currently teadies K-

8 music and gifted education, junior high literature, and is half-time assistant principal at Cayuse Prairie
School Distict 10 near Kalispell. Sheeceived her bachelor's and master’s degrees from the University of
Nebraska, and completed her administrative course work at the University of Montana. Prior to moving to
Montana with herdmily, Terii taught K-12 nusic, speeb and dama,and pesented wrkshops in inte-

grated arts and humanities across Nebraska. In addition, she has been a professional singer and chora
director.

In 1989, Teri attended the Montana kaReladed Educion Summer Institute and has been\asiyi
involved with the project ever since. Having received extensive national training, she is currently a trainer
for the Naional Youth for Justice and the Montana LREqgjects. Terrhas pesented tanumeious work-
shops, seminars and training in the areas of fine arts, integrated curricula, gifted education and LRE. Her
background includes serving on several curriculum writing teams, includingdht&ana Social Studies
Model Curriculum Guide.

[0 Wilhemina Willie'Wright [

Wilhemina “Willie” Wright is a member of the Caderated Salish & Kootenai Tribe, and co-coordinator

of the Office of Public Instruction’s LRE program’s curriculum writing team. Ms. Wright has been an edu-
cdor in theArlee Shool Distict on the Flthead Resertion for the past 17 gars,and has lied on the
reservationdr most of her lié. Ms. Wright has seed on the Montanadvisory Council for Indian Educa-

tion for the past tlee years. Ms. Vifght is a gadude of the Un¥ersity of Montana with a dgee in histoy,

Native Amercan studies and political sciencghe is wrking on a M.Edwith an emphasis on bilingual/
bicultural education. Ms. Wright is active in American Indian cultural events, and enjoys traditional danc-
ing. Interacting with fimily, the Salish/iKotenai people and theveéronment ag impotant to her dgto-day

living.

[1 Kathy Felsman [

Kathy Felsmana member of the Coefleraed Salish & Kotenai Tribes, recedd a BA. in Educdion in

1977 fom Eastemn Washington Uniersity with a major in Pysical Educdon and a minor in Social Studies.
Since January of 1992, Katlhas been empyed as the K-6 Indian Studi&sacher with the Arlee Public
Schools. Currently, she is involved as a cultural consultant for the Arlee Model School, a part of the Office
of Public Instruction's Framework for Aesthetic Literacy Grant

Kathy is a teacher with the Native Games Project for the Peoples Center of the Confederated Salish &
Kootenai Tibes. She is helping studentssearh old ndive games though books and intelews with
Elders. This poject will result in the ppduction of a video of Salish &d06tenai native games. The grant
from the Montana for the Humanities was awarded through The Peoples Center.

Kathy has been actively involved in the Law-Related Education Program as a curriculum writer since
1993.
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[1 Rhonda Williams [

Rhonda has lived and taught in Blackfeet country for nine years, working with 4th-12th graders in a wid¢
variety of subject a¥as. She is @fm northwest Akansas and is a member of the @hee n&on. She holds
a master’s degree in edtica of the gfted, and is an agbcate of individualized education that responds to

174

the talents and interests of all students. She received leadership training in the dissemination of gifted edu-

cdion and has been aati in this feld for many years. Currentlghe seres as the hist@n for the Montana
Association for Gifted and Talented Education.

Following an experience of jury duty, Rhonda began doing mockscwith her tasses. Tis led to an
extended interest in Law-Related Education and its many applications in the regular curriculum. During th
summer of 1993%he #tended daft Seminar in Missoula on the topic‘dfative GorernmentJ.S. Govern-
ment.” She pFsented on this topi¢ the National Conference for Gifted and Talented Education for Native
People, and has written articles relevant to the Blackfeet tribal government.

@D

Rhondas philosoply of educéion focuses on eaing places Wwere respect and honestyeanomal
expectations. Helping to write the Indian Law-Related Curriculum Guide has allowed her to express thi
philosophy while learning from a diverse group of people.

[0 Marilyn Ryan [

Marilyn Ryan has been a ndte stool social studies teber in the Missoula County PlibSchools for 23
yeass. She is cuently on leave from teabing seving as local pesident ér the Missoula Eduti@n Associa-
tion. She earned her bachelor's degree in history and political science and her master's degree in educafi
from the University of Montana.

172}

Marilyn began her association with Law-Related Education in 1990, with participation in the Constitu-

tional Rights Foundation training. She has also been trained by the Center for Civic Education and We The

PeopleAs a esult of the ntonal training,she has mvided LRE workshops thsughout Montana. Médyn

has been working with social studies curriculum development since 1976, both at the local and state leve]s.

She is a past president of the Montana Council for Social Studies.

[0 Bob Hislop O

Bob Hislop comes to the curriculum team from Polson High School, where he teaches Bill of Rights, Proly
lems of American Democracy, and American History. His Bill of Rights class has competed at the nationg

on

level for the last seven years. He teaches on the Flathead Indian Reservation and came recommended for the

writing team after taking thE&aft Institute on American Political Parties and Native American Government.

[1 Caren Tucker [

For the past sixgars, Caren Tuek has been an elementdibrary media specilist with the Ham School
District. A gradude of Montana Sta Uniersity,Billings, Caen stated her teating caeer as a high ool
English teaber Caen has a dgeregad for the past—its histgrand its people—and hopes tile -
focusing on responsibility, loyalty, and commitment will help to heal some of society's ills.
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[1 Georgia Howe L[]

Georgia,a member of th&Vhite-Eath Chippava band teaties Chater 1 studentstd.odge Giass High

School. Georgia has taught students at all levels from Head Start through junior college. She has taught on
various eservéions for 24 yeas. Geogia is a gadude of Nothern Arizmna Unversity and &ended the
University of New Mexico Indian Institute and the Arizona State Law School.

Georda has been wolved with Lav-Related Edud#on since 1993 and hasgsented on the topic of
Indian Law-Related Education at the American Bar Association Leadership Conference.

[1 Caroline Tyler [

Caroline Tyler was baron Fort Belkng Indian Resesation in Hatem, Montana. Herdther is Gos Ventre

and her mother is Chippewa-Cree. Caroline is the only member of the writing team who is not directly
involved in brmal educton. She is a jusnile pobation officer for Youth Cout Sewices of Cascade County

in Grea Falls. She is committed to thmission” of juvenile pobaion officers when dealing with aguthful
offender. Thamission is an teempt to estdish a balance beten commnity sakty and aarenessto
estaltish accounthility for the ofense and the feinder,and to hae the ywuth leae the judicial system

better off than when they entered it. Caroline offers the following message:

When dealing with Indian youth, the judicial system must be made aware that the Indian
youth, due to their culture and environment, may not always understand or even respect the
laws tha are enbrced of the reservéions. It is a mtaer of document#on tha Indian people &
represented in the judicial system more often than anyone else. In my experience with the sys-
tem, | am seeing that the problem is less a matter of prejudice and discrimination, but more a
lack of understanding and tolerance. | also believe that both the judicial system and the Indian
people must take responsibility for this fact and work at a solution. Until both worlds can come
to an undestanding andaspect of edtotherther will always be a sense of digst.As long as
there is distrust, we will never solve this problem, and even worse, we will never learn to get
along together.

[0 Lorrie Monprode-Holt [

Lorrie Monprode-Holt has been the Library Media Specialist and is the Director of Law-Related Education
for the Montana Qice of Pullic Instruction. She has also been &dsal and pulic librarian, a dassroom
teacherand an instictor d the Unversity of Montana,Dillon, and Prtland Stée Uniersity, Oregon.

Active as well in many organizations, she recently waiseid to sit on the bodrof directors for the Center

for Adolescent Deelopment,the Advisory Boad for the Naional Youth for Justice Council and is vice-
president of the Board of the National Center for Law-Related Education, Inc. Ms. Monprode-Holt also
serves on the Governor’s Youth Justice Advisory Council’s Subcommittee on Minority Overrepresentation.
She has seed as Montana’'Chater Councilor ér the American Library Assodian and on thémerican
Association for School Librarians’ Board of Directors. Ms. Monprode-Holt is now a private consultant

Ms. Monprode-Holt travels the country giving workshops on various topics including folklore, Indian
Law-Related Education, systemic approaches for violence prevention, and environmental justice.

An accomplished stgteller, Ms. Monpiode-Holt tells stdes to“children of all @es” and uses this
background to make her workshops and inservices entertaining as well as practical.
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[1 Special Thanks [

What we consider the most importan
thing on earth is our children.
—Ben Black Bear

POANTN

The Indian Law-Related Education Curriculum Writing Team and the Office of Public Instruct
would like to thank thedilowing individuals and aganizationsdr their contibutions in the deel-
opment of this document.

Kathleen Aaragon
Tribal Judge, Retired
Fort Belknap Indian Reservation

Leo Brockie, Jr.
Director of Indian Studies
Harlem Public Schools

Julie Cajune

Tribal Education Department
Confederated Salish and
Kootenai Tribes

Kathleen Fleury
Coordinator of Indian Affairs
Department of Commerce
State of Montana

George Heavy Runner
Blackfeet Indian Reservation

Burt Kaline, Teacher
Northern Cheyenne High School
Lame Deer, Montana

Eddye McClure
Legislative Council
State of Montana

Sandra Murie
Superintendent
Rocky Boy Public Schools

Bob Parsley
Indian Education Specialist
Office of Public Instruction

Gary Racine
Glacier County Sheriff

Ken Ryan
Stone Child Tribal College

Lydia Sutherland
Stone Child Tribal College

Robert Stucker, Teacher
Lodge Grass Public Schools

Ellen Swaney,Director
American Indian/Minority Achievement
Office of the Commissioner
of Higher Education
State of Montana

William Walksalong

Tribal Council

Northern Cheyenne Indian
Reservation

The Montana Advisory Council for Indian Education
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Michelle Burchette
US West
Helena, MT

James Lopach
University of Montana
Missoula, MT

Ellen Swaney

Office of the Commissioner
of Higher Education
Helena, MT

Judy Evans
Highland School
Billings, MT

Sally Broughton
Monforton School
Bozeman, MT

Jim Wooley
Jim Darcy School
Helena, MT

Bob Gervais
Browning, MT
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44 (1 |Lav-Related Education Advisory Board [J

Gary Racine
Cut Bank, MT

Beda Lovitt
Helena, MT

Steve Doherty
Great Falls, MT

Michael Hall
Office of Public Instruction
Helena, MT

ex officio:

Linda Vrooman-Peterson
Office of Public Instruction
Helena, MT

Lorrie Monprode-Holt
Program Director

Office of Public Instruction
Helena, MT



[1 Law-Related Education Trainer List [

Mr. Jim Wooley, Principal
Jim Darcy School
Helena, MT

Suzi Watne
Smith School
Helena, MT

Marilyn Ryan
Missoula, MT

Kathy Dietrich
Newman School
Billings, MT

Judy Evans,Principal
Highland School
Billings, MT

Terri Miller
Cayuse Prairie School
Kalispell, MT

Bob Hislop
Polson High School
Polson, MT

Gary Racine
Glacier County Sheriff's Department
Cut Bank, MT

Susan Suiter
Laurel High School
Laurel, MT

Sally Broughton
Monforton School
Bozeman, MT

Jeff Grubber
Libby High School
Libby, MT

Mike Magone
Eureka High School
Eureka, MT

Beda Lovitt
Helena, MT

Dan Goyette
Great Falls, MT
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[1 How to Use this Document [

[0 Questions to Ask

(see Flow Chart on page 13)

If you try to do something and fail, keep trying.

—Fools Crow
1. What's my grade level?
2 Look over sample lessons provided.
3. Which do | know the most abouyPR Which interests me the most?
4. Choose the lesson | want to do first and consider adaptations.
5 Can | acquire all needed materials?
* Most of the imbrmation you need is mvided with this document\e hase also listed
where wpu can ind other méerials. (Let us knw if you have trouble locating grof them.)
6. Gather materials and contact Community Resource People.
7. How does this fit in with my curriculum? What will the kids learn? What do they already
know?
8. Refer to cluster/theme questions. Look at leasson objectives and write my lesson plans.
9. Am I ready to begin?

10. Do the lesson with any needed adaptations.

11. Did I accomplish what | wanted and/or expected?

** Sample Lesson/Unit Plan: Where Do We Draw the Line?
Objectives:

1. Develop knowledge based on the topic: What are grafitti and vandalism and when glo they
become art?

2. Discuss cluster questions: How do individuals' decisions affect other citizens? Whatlis pri-
vate property? What is communal property? When do the rights of free expression ¢onflict
with the rights of other members of society?

3. Exploe uses of symbols imrous societies. UsAnd Still theTurtle Watches When Clgy
Sings, cave paintings, and Egyptian symbols. Bring in examples close to home.

4. Practice reaching consensus through consensus questions and "Take a Stand" activities.
5. Connect ILRE themes to lessorotigh cluster questions: justice, responsibility, authorjty.

6. Connect social studies themes to lessooutn cluster questions: cultural heritage, soc|al
history, tradition and change, citizenship, interdependence.
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Model Curricular
Framework

[1 Philosophy Statement [

Montana is a sta rich in histoy, cultural diversityand n#ural resouces. One of Montans!’
most \aluable resouces is our kildren.As the tildren act within and upon their péical and
social enironments,they develop and gow in their undestanding and pegptions of the wrld
around them. It is our environment that helps shape us as human beings.

If you don't know the past, then you will not have a future.
If you don't know where your people have been,
then you won't know where your people are going.
—from The Education of Little Tree,
by Forrest Carter

Ouir first teachers are our families who teach us the concepts of right and wrong. Throug
informal learning process we also é®p a sense oamily and community. Informal learning is
joined with formal learning provided by the schools, whose primary purpose is to instill acad€
knowledge. This Hending of brmal and inbrmal leaning, together with the dsteing of social
skills, provides a means for developing civic responsibility.

SUNVL e,  NUNUNUND) e, NUNUNUNDL e, N UNUNUNYL R, VNN VAT

Law-Related Education is a K-12 program which teaches the responsibilities and rights o
zens in the constitutional demacy. The integri@on of Indian lav into all curiculum areas, espe-
cially Law-Related Education and Social Studies, serves to further improve citizenship.

AVNVATATL ey, U

In its constitution, Montana recogeg the 11 Indianitses and seven reservations in the statg
and the unique cultal heritage of Amecan Indians. Because of thike stug of tribal govern-
ments nust be an ingral component of an edudanal progam in all Montana $wols. A struc-
tured approach is necessary to comprehend the connections relevant to national, state, locg
tribal governments whose contributions are the basis for our laws. Each division of governme
its own distinct governance policies that must be respected, recognized, and understood
people.

S R gy G Loy G, Uiy e U4y ey s ey Sty
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Montana’s yung people will need to be competent andvagtarticipants in their social, eco-
nomic, naturaland political emironments. As \& all contirue to deelop and gow in our under
standing of owselves and of ourale as citiens, we mst be willing to ®mine issues and gue-
tices,and to engge in dialgue with othes. If students & to become successfploductive hu-
man beingsdr the 21st centyy sdools need to contire to povide educationally relevant content
that addesses the issues of justipeivacy, responsibility, authority, spirituality, and environment.

It is essential that our youth understand the various perspectives of diverse cultures and respect
human diferences. Knaledge,skills,and undestanding will enble our youth to dispel the gths
that distort history, to contribute effectiydh a demoaitic society, to survirin a comple legal
system, and to peacefully resolve conflict.

Until America comes to terms with the conditions

and unresolved issues of American Indians, questions
will continue to haunt the nation's conscience.

If the Indians lose . . . we all lose.

—American Indian Digest: Facts About Today's American
Indians, 1995 ed. Thunderbird Enterprises, Phoenix, AZ
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[1 Defining Law-Related Education []

00 What is Law-Related Education?

Seeee
ATTATTATTANTA

Education for citienship is a constitutional demacy is the main pyrose of LRE in elemen-
tary and secondgrschools. Gien the fundamental place ofMan American society, every citizen
needs to knw how the legal and political systems functiongw the lav affects themand hav they
can afect it. LRE is the pactical gplicaion of lav to daily living; it is not specialied legal
education. It is intended to develop an understanding of the values and principles on whic
legal system is based.

L <

0 Why should Law-Related Education be included in the curriculum?

Reasons for inading LRE in the cuiculum include:(1) the dgelopment of knwledge, (2)
the development of critical thinking and participation skills needed for citizenship, (3) the deve
ment of positive attitudesnd (4) the mvention of delinquency.

Sreee

[0 What makes an effective LRE program?

Although research findings supptre poposition thaLRE reduces delinquent behar, they
indicate as well that then law-related instruction does not incorporate several critical features,
may be no measable efect or #en a vorsening of student$iehaior. This can occur\en in
classes Were students sho gains in their knarledge aout the lav. It is only when cetain fea-
tures—(1) classrom use of outsideesource person§) suficient quantity and quality of instc-
tion, (3) judicious selection of illustrative case materials, (4) teaching strategies that foster
student interaction, (5) involvement of important school administrators, and (6) availability
use by teachers of professional peer support—are incorporated into law-related educatio
grams that we find positive improvements in behavior and attitudes. LRE programs that work § |d
law are distinguished by these six characteristics.

RS

SC2 409
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We were lawless people, but we were on pretty good
terms with the Great Spirit, creator and ruler of all.
When people live far from scenes of the Great Spirit's
making, it's easy for them to forget his laws.
—Tatanga Mani (Walking Buffalo), Stoney

e
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[0 How does law-related instruction fit into the curriculum?

There are three obvious approaches to the inclusion of LRE in the curriculum:

« use of special events about the law
* a special unit or course on LRE
« infusion of LRE into various standard courses

Special events, sh@s lav day, annually provide opponities to daw dtention to LRE and to
provide special pyggrams. Teachemight irvite lawyes to paticipate in dassoom or sbhoolwide
activities. Other special events include mock trial competitions, field trips to courtrooms, and essay
contests.

A separate unit or course on LRE is often included in the secondary school curriculum. Sepa-
rate units typically appear in government and civics courses. Law and citizenship courses are also
offered as electives in many schools. In some schools, there is a required LRE course. In elemen-
tary schools, separate units on law are found at various levels in the social studies curriculum.
These units typically include case studies, simulations such as mock trials, and field trips to courts
or juvenile justice settings.

The infusion of LRE lessons into standard courses in the social studies in another way of inte-
grating LRE with the existing curriculum. Courses in civics, American history, world history, and
government & the most likly subjects dr infusion of signiicant content laout the lav. For ex-
ample, when American histpistudents studabout the Bill of Rights or thedurteenth Amend-
ment, illustrative cases may be infused to develop deeper understanding and application of LRE
concepts.

It appeas thd a semester orearlong couse on LRE mads a positie difference in knwl-
edge,skills, and #itudes. Havever,some lav-relaed eductors beliere, tha the peferred a-
proach is systematic infusion; they contend that a carefully integrated strand of LRE throughout the
elementary and secondary curriculum will yield the best results in terms of quantity and quality of
instruction.®

MExcerpt from: Developing Law-Related Education Awareness Manual: to assist in developing awareness among teachers
and resource persons. Published by: The Coordinating Committee of the LRE National Training and Dissemination Program.
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[1 Indian Law-Related Education Themes [J

Six broad-based themeseansed as atus br this modelThe irst four ae borowed from The
Center for Civic Education’s “Law in a Free Society” series, and are commonly addressed in
curricula. The fifth and sixth reflect the fact that spirituality and environment cannot be separ,
from Indian life and law. The brief definitions that follow should help to clarify the themes’ fu
tion in this guide.

[0 Authority

Authority refers to the right to control or direct something or someone, and the rules anc
people viho use thosautes to @vem our lives. Authotty is usualy granted through laws, customs,
or piinciples or moality. Its limits ae also dehed ly those lavs, customs and prciples. Power is
often mistaken for authority, but power is only #gbdity to control; authority requires the right to
use that power.

When we were created we were given our ground
to live on and from this time these were our rights.
—Chief Weninock, Yakima

[0 Environment

Environment efers to all the supunding thingsgonditionsand infuences decting the deel-
opment of living things. It is through the environment that we grow in our understanding of
connectedness to our social ang/gibal environments. Human actionsfa€t the emronment
both positvely and negatively. Legal issues concemg those dects aonss \arous cultues ae
complex and involve tradition and change.

O Justice

Justice refers to the idea of fairness to individuals and groups, and issues of justice are us
divided into three type®istributive justice deals with the fair distribution of benefits or burdens
among several individuals or grougorrective justice deals with the fairness of the response 0¢
correction br a wiong or injuy to a peson or goup. Andprocedural justice deals with the
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fairness of theasponse or coection for a wiong or injuy to a peson or goup. Andprocedual
justicedeals with how fairly information is gathered or a decision is made; in other words, with the
process, not with the result.

[0 Privacy

Privacy refes to the ight and/or esponsibility to ke something (the object ofipacy) pri-
vate. The object of gvacy ma be tangple, sut as a document or hiiom, or intangble, such as
an idea or seet. In issues of pracy, the costs and benisfto the indvidual and to society ust be
weighed.

[0 Responsibility

Responsibility refes to a peson’s obligéion or duty to do something or not to do something
Sometimes our responsibility is to ourselves, sometimes to a group. There are consequences, botr
positive and ngative,to meeting or not meeting owsponsibilities. iese consequences cange
from the simple, such as having extra time for uacmissing luniks completelyto the &r-reach-
ing, such as earning a schalaip or being incaerated. Ultimately, the la®f taking esponsibil-
ity can result in the loss of rights.

[0 Spirituality

Spintuality refers to deotion to spiitual rather than wrldly ideas. It eflects a concerwith the
spirit or the soul. It is an integral part of the character of an individual or a society.

Great Spirit, bless Mother Earth so the people
will live in harmony with nature.
—High Bear
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[1 Exploring the Connections [l

[0 How Indian Law-Related Education (ILRE) Fits With Montana’s
Social Studies Model Curriculum Guide

Law-Related Education (LRE) is an education approach designed to teach non-lawyers
law, the legal process.and the fundamentalipciples and &lues thaundelie our constitutional
democracy Piograms are characterized by relevéugh inteest course materials; extensive use
of community resource persons (CRPSs) from the justice system and related professions
experiences; and participatory classroom teaching methods. LRE provides citizens with k
edge,skills, values and titudes necessgarto: (1) maintain a constitutional demacy, and (2)
survive in our law-saturated, legally complex society; reduces juvenile delinquency when proj
implemented and helps refocus teachers on the need to teach relevant content using the inte
methods that promote effective citizenship and civic literacy. Above all, LRE stresses the co
that, in order to preserve those rights we all value, each person must accept and execute
responsibilities of personal, social, legal, and moral/religious nature. Montana and other state
another dimension to the syudf legal systems.As people Wing on and dfreservéions coss
those boundaes,they must be aare of the banges in lavs and juisdiction. All Montana students
need to be educated concerning international, federal, stateatatctibal legal systems in order
to function as posite membes of our dverse societyNo goup or indvidual can stand alone and
isolaed from knavledge and otic coopeation with othes. To adiress these needse hare devel-
oped a model Indian Law-Related Education Curriculum Guide for teachers across the state
with all Montana students.

Before we can set out on the road to success, we have tg
know where we are going, and before we can know that
we must determine where we have been in the pas
—John F. Kennedy, 1963

The MontanaSocial Studies Model Cuculum Guideproduced ly the Ofice of Pullic In-
struction in 1993 was intended to be a dynamic document to which new pieces could be ade
with which other documents could be usebh oder to poduce a usefriendly documentthe
educators developing the ILRE Curriculum Guide have chosen to frame this document to
with the social studies guide.

An important component of this meshing process is the use of the thematic framework
vided in the social studies mod#&lle have referred to those themes in the sample lessons under
heading “Social Studies Themes.” Therefarggaber planning a unit ofCultural Heritage” will
find lessons in this ILRE guide/tiooking undef'Social Studies Themes” for “Cultural Heritage” 7

Cr - g § S Sy S PPy § I I PPy (S P Gy S U e t e
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In addition, as in the social studies model, the model learner goals in this guide are stated in the
form of sample thema questions.To claify the impotance of the tbal belief systems as the

impact the entire social studies curriculum, we have included a visual piece with accompanying
narrative titled, “Our Mother Earth and All Life Are One...United.” These are found in the section
called “Sociological Perspective.”

Another component of this document of obvious importance is a focus on Law-Related Educa-
tion themes and conpts. The writersltose to concerdie on six boad-based themegd.he first
four, Responsibility Authority, Piivacy and distice,are used # The Centerdr Civic Educdion
and bund in nedy all Law-Relaed Eduction maerials. The ifth and sixth Spiituality and Ewi-
ronment, reflect the imptance the Indian people place on those cptsceAlthough elements of
both exist in both social studies and LRE content, for the purpose of this guide, they deserve to
stand alone as themeBhese six themesafound in the sample lessons under the heddifRE
Themes.” In addition, the teacher will find within each model unit or lesson a list of more specific
law-relaed concpts and topics sicas swereignty,jurisdiction,case stugl gppellae cout. These
can be found under the heading “ILRE Concepts.”

It is our hope that this document will become an integral part of the social studies curriculum
for all Montana studentgnd thayou, as their teawer, will find it usdle. We also hope that
serves to further the undg¢anding of the cultat and legal diversity we all find in today’s society.

No democracy can long survive which does
not accept as fundamental to its very existence
the recognition of minorities.

FDR, 1882-1945
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[1 A Sociological Perspective [

Whether we are called Native Americans, Indians,
Cherokees, or Crees, we know what we are. Our devotio
to Mother Earth and our awareness of the relationship
we have with the Great Mystery make us what we are.
All this, all this calls us back to our ancestors.
—White Deer of Autumn

Evely human being has aad to walk. The road you take may have many smaller roads.
in our mavement within the Cale of Life, we are linked togethegrfour Mother Eah and all lie
are one, united.

From a sociological perspective, it is our environment that helps shape us as human b
When one sees oneself standing ta# like ponderosa pine, one askspwam 1?And where am |
going? In ones searh or questdr self-identity, map elements mrsent themselves thassist in
shaping our character and developing our personality.

The ke element thielinks humankind to our Mother Béris the emironment. The sun, moon,
stars, and the earth are one. The animals, the plants, winged beings and water beings are ofg
environment is a &y of life. All lif e encompassed on this planet ipetedent upon our Mother
Earth. Itis through the environment that we grow in our understanding of our connectedness
social and pisical environments. One’s emvirment can be pegived as a necesgaattribute that
sustains life...all life. The environment is our food, shelter and clothing.

As one mees within the Citle of Life and contioes to inteact with the emronment, one’s
life path can be said to be cyclical in nature. Our lives are ever unfolding like the flowers of ti
we mo\e within the seasons of spg, summer, winteand &ll. In this gclical nature, life’s circle
is forever recurring because time moves in a circular motion, and just as the seasons unfold,
our lives.

AUNUNUNVL e,  NUNUNUNT) e, N UNUNUNYL e,  \UNUNUNT) e, U NUNUNSUL
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In this Circle of Life, one igabula rasa, or born into this world without qualities. As an infa
interacts with his or her significant others (family/friends) or generalized others, the child buil
foundaion of self-identity The “I-self” unfolds just as the wildose th&is nourshed ly naure.
The family, clan or care providers are our first teaghét is hee that one’s immediate needs areg
met, and it is here that love finds its roots and grows in many directions. Our family, clan or 4
providers teach us, and with their guidance we grow in our understanding of the world arou

Yy SR
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In our human interactions, we are capable of developing in language in order to communicate
with humankind and the environment. Our first teachers give us the gift of cultural learning so we
can build upon the perceptions that we formulate about people and the environment that we interact
with eat day. Our self identify is sh@ed and contingnt upon the ays we come to knw, the
laws, rules, mores and norms of the culture we accept. The values we carry in our heart help us to
grow in our communication and understanding of our immediate self as we continue to interact
with ourselvespther peopleand the evironment. The concet of informal educton begins & our
roots, which we identify as home.

A time comes in each of our lives when we move out of the protective care of the family, clan,
or cae pioviders. The “stgping-out time”is when we leare our nestsdr a system ofdrmal
educdion called shool. The eductonal system pvides a meansybwhich leaning tales on nes
meaning and diérent dimensionsWe come to intexct with booksteaders,pees, counselos,
administrators, principals and the many others employed in the educational system. Book learning
replaces the cult@al learning that traces dato our family, clan,or cae providers. Informal learn-
ing may run contrary to formal learning which is a reality that cannot be ignored, and this reality
may or may not affect an individual’s quest for self-identity.

School is an institution where learning takes place. School teaches the basic educational foun-
dations such as a system of communication based on the premises of oral and written language,
reading, math, social sciences, science, health and physical education, liberal arts and vocational
skills. We lean to intemact in \arious wgs with our pees, teachey and othes. Our inteactions
may be positve or ngative dgpending upon our peeptions, attitudesnd hov we relde to our
selves and to other individuals or people. Our social self, cultural environment, and physical envi-
ronment all contribute to shape our character and personality. Schools further provide avenues for
social experiences by priding a wide ange of extracurricular activities. The bool also tans-
mits cultural alues of paiotism, responsibilityand citiznship. The edutianal system empts
to prepare individuals to be successful and productive citizens. Both our informal and formal edu-
cation ae essential inespect to the decisions tree to be madeegarding one’s personal voca-
tion.

Each individual experiences what one may come to identify or know as the “trying times” in
one’s life. These “trying times” mae assoctad with indvidual interd@endence based on ose’
personal volition. As we acquire knowledgnd deelop and gow in our undestanding of time
place, people, and the environment, we develop attitudes and values that help in further shaping our
self-identity. As we continue to expand, experience and act upon our social and physical environ-
ments,our peceptions may differ fsm those of other cultas or subcultes. ‘et the dversities
we all share should be respected, acknowledged, recognized, and appreciated.

In our questdr self-identity our lives ae intemingled with a wideange of human intexc-
tions. How we come to interact with our nation, state, tribe, or community is dependent upon how
we have been treated and the experiences we have encountered, as well as the relationships wi
dewlop or eat of these social| politically, economicalf and gographically Our lves ae
shaped by our demographics, where we live, and by the people who live there, and whom we
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interact with. Our geographic locations assign us to a place that we may come to identify as o
nation, our state, our community, our tribe. Our cultural roots bind us together if we are willing to
accept the culture we are born into.

As each of us grows and develops in respect, understanding and appreciation of the world

around us,we must work together to assist ourogeming bodies to conture in their eforts to
protect our safety and well-being as a people. Our past, present, and future are dependent upon
responses to our governments, whether our interaction is with international governments, the fe
eral government, state governments, tribal govents or localgvernments. \&the people st
let our voices be heard, for all our lives are impacted by the governments that we acknowledge.

In our connectedness to our environment that shapes our lives as human beings, we must ¢
tinue to espect our Mother Etdrand all lie. As we contirue to mee within the Cicle of Life,our
spiritual, social, political, economic, and judicial components play a significant role in each of our
lives. Our environment, our government, and we as a people, are impacted by these component
a variety of ways because here in the United States, our society is based on capitalism and a sys

of supply and demand. The roads we have traveled have left their mark on the face of our Mother

Eath and upon the peopl@hee ae still maty roads to be &veled,and as w pae the vay
forward socialy, politically and economicall| let our visions be dacted to our laildren and the
generations of children yet to come.

Our Mother Earth and all life are one, united, and our environment is the key element that link
us together and shzes our Nes as human being8Ve ae all empavered with the spit of life and

intelligence. How we direct our spirituality is dependent upon our attitudes, values and beliefs that

we acquie and acqget as a peoplelo have faith is to belige in one$ self or to hee faith in a
religion. The spiit and fith tha we hold br ouiselves and all li¢ is the guidingdrce thd has lept
us moving forward in the Circle of Life from our past, present and future.

The moon, the horizon, the rainbow—circles
within circles, with no beginning and no end.
—Lame Deer
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"OUR MOTHER EARTH AND ALL LIFE ARE ONE..UNITED."

A_Sociological Perspective: Our Environment Helps Shape Us as Human Beings

worth *Winge,

Environment

Tribal Government

Animals
State Plants

Winged Beings
Government Water Beings

Federal
Government

Ile4«1S9 N\

Extended Family Clan
Nuclear Family

Community
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A Way of Life "Survival"
Food/Shelter/Clothing

South « Sprind
Education (informal) I
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I
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"ALL PEOPLE AND ALL LIFE ARE CONNECTED TO OUR MOTHER EARTH..."
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[1 Interdisciplinary Connections

to Accreditation Standards [J ®

<+
*
S/

PIANAN

X
Although Law-Related Education and Indian Law-Related Education obviously "fit" withgg
the social studies curriculum, they can and should be integrated into many other curricular areas
well. Accoding to theMontana Shool Accreditaion Standais and Recedues Mamal, topics
and concpts of LRE and ILRE mst be included in several disciplines. The pertinent portions g
the manual, fom both the "Rygram Area Standds" and the "Model Leaer Goals," hee been Q&
included here. Review of these portions will aid the teacher in determining which concep(§
include in each specific program area or to meet which learner goal. *

Give me your tired, your poor, your huddled masses ..
yearning to be free, the wretched refuse of your teeming
shore. Send these, the homeless, tempest-tossed to

I lift my lamp beside golden door.
—Statue of Liberty inscription, 1903

In addition, Montana school laws charge schools and teachers with providing moral and § v
instruction and further define what that instruction shall include (20-4-301 MCA). LRE and ILREX
curriculum can provide concepts and materials to meet those needs. —

[0 Montana School Accreditation Standards
and Procedures and the impact on students [l

Sub-Chapter 10 .I.

Learner Goals

+.
*
¥
SCHOOL PROGRAM X
PROGRAM AREA STANDARDS
RULE 10.55.1002 CROSS-CONTENT AND THINKING SKILLS ..

All disciplines in the education program are interdependent and empowered by the applic yioN
of creative and critical thinking skills. Subjects cannot be taught in isolation; they do, in fagH
overlap and find their greatest value when they are part of an integrated program of knowl4& -
skills, and opportunities that challenge students. To this end:
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Sub-Chapter 16
Social Studies: Program

Social studies @ws on the social sciences (economiastory, political science geography,
sociology, anthropology, psychology) and the humanities (theory, literature, the arts, and philoso-
phy). The social studies ger United Stees studiesglobal studies and the social science disci-
plines.

RULE 10.55.1601 SOCIAL STUDIES RFGRAM (In accordance with ARM 10.55.603 and
ARM 10.55.1001) (1) A basic program in social studies gives the student an opportunity to:

(a) Participate in meaningful first-hand and hands-on learning activities that draw on experi-
ences in the home, school, neighborhood, and the world;

(b) Participate in committee work, role playing, creative drama, classroom discussion, and
interviews;

(c) Develop research skills, which may include the gathering and recording of information
from a variety of sources such as films, pictures, oral and written literature, music, and field trips;

(d) Dewlop citiznship skills though shang, accgtance ofesponsibilitycoopeative lean-
ing, compromising, conflict resolution, and decision making;

(e) Enhance his/her communication skills through drawing, acting, reading, writing, listen-
ing, and speaking;

() Use topics that engage his/her interests and extend personal context for learning to a
global realm. Leamning actvities ae vaiied and inolve the student intellectuglsocially, and
physically;

(g) Nurture an understanding of the contemporary and historical traditions and values of Native
American cultures and other minority cultures of significance to Montana and to society.

Sub-Chapter 19
Guidance: Program

Students of all ges nust male maty choices thaaffect their lves,nowv and in the futie.
Comprehensi guidance mgrams ae a way to seve the dvergent and bangng needs of stu-
dents.

Appendix A

Model Learner Goals
Communication Arts

Health Enhancement: Model Learner Goals

HEALTH ENHANCEMENT MODEL LEARNER G@LS: PRIMARY (In accodance with
ARM 10.55.603 and ARM 10.55.1001) (1) By the end of the primary level, the student shall have
had the opportunity to:
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(c) Develop positive interpersonal relationships and self-concepts.
(2) By the end of the primary level, the student shall have had the opportunity to identify:
(b) Roles, responsibilities, contributions, and life cycles in a family structure.

HEALTH ENHANCEMENT MODEL LEARNER G@LS: INTERMEDIATE (In accodance
with ARM 10.55.603 andRM 10.55.1001) (1) By the end of the intezdiate level, the student
shall have had the opportunity to demonstrate:

(c) Positive interpersonal relationships and self-concept.

(2) By the end of the intemedide level, the student shall ke had the opptunity to under
stand:

() Cultural, environmental, social, and ethical issues which affect healthy lifestyles.

HEALTH ENHANCEMENT MODEL LEARNER G@LS: UPON GRADIATION (In ac-
cordance with ARM 10.55.603 and ARM 10.55.1001) (1) Upon graduation, the student shall hav
had the opportunity to:

(e) Understand roles, responsibilities, contributions, and life cycles in family structures.

(k) Undestand the consequences ofgmeral and comomity decisions thaaffect the econogn
and the cost, availability, and quality of health care.

Science: Model Learner Goals

GENERAL SCIENCE MODEL LEARNER GALS: PRIMARY (In accodance withARM
10.55.603 andRM 10.55.1001) (1) By the end of thdarmpary level,the student shall ka had the
opportunity to:

(b) Examine his/her environment using the five senses; recognize the limits of sensory percej
tion.

(m)Be aware of the need for conservation, preservation, and the wise use of natural resource

GENERAL SCIENCE MODEL LEARNER GALS: INTERMEDIATE (In accordance with
ARM 10.55.603 andRM 10.55.100) (1) By the end of the imtezdiae level, the student shall
have had the opportunity to:

(g) Be aware of the basic concepts in the life, physical, earth, and environmental sciences.

(k) Be aware of the need for conservation, preservation, and the wise use of natural resource

LIFE SCIENCE MODEL LEARNER G@LS: INTERMEDIATE (In accodance with ARM
10.55.603 and ARM 10.55.1001) (1) A course of study in life science, offered at the intermediat
level, shall give the student the opportunity to:

(a) Appreciate all living things and their relationships to one another and the environment.

GENERAL SCIENCE MODEL LEARNER GOALS: UPON GRADUATION (In accordance
with ARM 10. 55.603 and ARM 10. 55.1001) (1) Upon graduation, the student shall have had th
opportunity to:

(r) Be aware of the need for conservation, preservation, and the wise use of natural resourct

1%
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Social Studies: Model Learner Goals

HISTORY AND WORLD CULTURE MODEL LEARNER G@LS: PRIMARY (In accor
dance with ARM 10.55.603 adRM 10.55.1001) (1) By the end of tharpary level, the student
shall have had the opportunity to:
(a) Begin to identify cultural characteristics such as social traditions, art forms, and language.
(b) Demonstrate some basic knowledge about important chronological events in local, state,
national, and world history.
(c) Begin to provide examples of economic, cultural, political, and technological developments
which have contributed to human progress.
(d) Begin to identify individuals who played historical roles.

HISTORY AND WORLD CULTURE MODEL LEARNER G@LS: INTERMEDIATE (In
accordance withRM 10.55.603 andRM 10.55.1001) (1) By the end of the intexdiate level,
the student shall have had the opportunity to:

(a) Explain hav technology, economic actities, and leamed p&tems of behaior, sud as
prejudice, discrimination, conformity, and acceptance influence culture.

(c) Explain hav the daracteistics of cultue ae maniésted in histgr, economicsgovern-
ment, arts, sciences, and religion.

(f) Demonstrate a knowledge of Montana history and of the state’s diverse cultures.

HISTORY AND WORLD CULTURE MODEL LEARNER GOALS: UPON GRADUATION
(In accordance witARM 10.55.603 andRM 10.55.1001) (1) Uponrgduationthe student shall
have had the opportunity to:
(a) Discuss the influence of social movements on the state, the nation, and the world.
(b) Analyze contemporary wigk issues in ater to mak decisions gverning one’s own per-
sonal life.
(c) Apply knowledge of history in determining plans of action for current and future concerns.
(d) Use his/her understanding of local, national, and world culture in addressing modern social
problems.

LAW AND LEGAL RIGHTS MODEL LEARNER G@LS: PRIMARY (In accordance with
ARM 10.55.603 and ARM 10.55.1001) (1) By the end of the primary level, the student shall have
had the opportunity to:

(a) List some of the basic characteristics of the U.S. Constitution.

(b) Explain some of the freedoms contained in the Bill of Rights.

(c) Understand the basic functions of the U.S. government.

(d) Begin to identify different levels of government, such as city, county, state, tribal, and fed-
eral government.

(e) Explain some of the basic sources of law, such as congress and state legislatures.

(f) List basic public services provided by government.

(9) Experience involvement in his/her community through active participation in a community

group.
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LAW AND LEGAL RIGHTS MODEL LEARNER G@LS: INTERMEDIATE (In accodance
with ARM 10.55.603 and ARM 1 0.55.1 001) (1) By the end of the intermediate level, the studen
shall have had the opportunity to:

(a) List the functions of the three branches of government.

(b) Explain the need for and function of separation of powers and checks and balances.

(c) List the individual rights protected by the first ten amendments to the U.S. Constitution.

(d) Give reasons why the Bill of Rights was added to the Constitution.

(e) Explain how constitutional change is made.

(f) Discuss the characteristics of federalism.

(9) Identify how laws emanate from various authorities.

(h) Explain the difference between civil and criminal law.

(i) Discuss the importance of judicial review.

() Explain the need for and provision of due process of law.

(k) Discuss the fundamental principles of American democracy.

(I) Continue his/her involvement in community groups, organizations, or services.

LAW AND LEGAL RIGHTS MODEL LEARNER G@LS: UPON GRADLIATION (In ac-
cordance witltARM 10.55.603 andRM 10.55.1001) (1) Uponrgduationstudents shall va had
the opportunity to:

(a) Participge in theAmerican political pocess B running br office, by working on cam-
paigns, or by voting.

(b) Make informed political decisions based on knowledge and understanding of political phi-
losophy, constitutional doctrine, and organization of local, state, and national governments.

(c) Apply an undestanding of on&’ legal and cvil rights in pusuing pivate and wcational
endeavors.

GEOGRAPHY MODEL LEARNER G@ALS: PRIMARY (In accodance wittARM 10.55.603
and ARM 10.55.1001) (1) By the end of the primary level, the student shall have had the opporty
nity to:

(a) Begin to list the basic characteristics of natural, physical, and cultural environments.

(f) Locate different cultural and physical regions.

(i) Give examples of the need for and benefits of natural resource conservation.

GEOGRAPHY MODEL LEARNER G@LS: INTERMEDIATE (In accodance withARM
10.55.603 andRM 10.55.1001) (1) By the end of the intexdide level, the student shall ke
had the opportunity to:

(a) Discuss the interrelationships of environments, cultures, and weather and how people adajpt
to them.

GEOGRAPHY MODEL LEARNER G@®LS: UPON GRADUATION (In accodance with
ARM 10.55.603 andRM 10.55.1001) (1) Uponrgduationthe student shall ka had the opper
tunity to:

e Model Curricular Framework e D




(a) Demonstrate a knowledge of state, national, and world geography.
(b) Make civic, vocationaknd pivate decisions guidedytan undestanding of arious global
environments and cultural settings.

SOCIAL INSTITUTIONS MODEL LEARNER G@LS: PRIMARY (In accodance wittARM
10.55.603 andRM 10.55.1001) (1) By the end of thampary levelthe student shall ka had the
opportunity to:

(b) List individual responsibilities, such as honesty, tolerance, and compassion.

(c) List some of the basic social institutiossich as family, educational, and religious institu-
tions.

(e) Begin to discuss traits of interactive social processes, such as cooperation, competition, and
conflict and hav social pbles of leadeship, following, aggressionand submission tdct these
processes.

() 1dentify some social classes and social groups, including ethnic and minority groups.

(g) Give examples of social control, such as dependency, reward, and punishment.

SOCIAL INSTITUTIONS MODEL LEARNER G@®LS: INTERMEDIATE (In accodance
with ARM 10.55.603 andRM 10.55.1001) (1) By the end of the intezdiate levelthe student
shall have had the opportunity to:
(b) Explain hav basic diferences beteen indvidual values and iup noms impact social
problems.
(c) Explain the relationship of economics, politics, science, and religion to social institutions.
(d) List examples of social interaction, such as peer pressure, group dynamics, assimilation,
and accommodation.
(e) Discuss how societies implement social control.

SOCIAL INSTITUTIONS MODEL LEARNER G@LS: UPON GRADUWATION (In accor
dance wittARM 10. 55.603 andRM 10.55.1001) (1) Uponrgduationthe student shall ka had
the opportunity to:

(a) Understand and appreciate diverse worldwide social institutions.

(b) Determine how current environmental, econoraitg political banges affect various so-
cial changes throughout the world.

CRITICAL THINKING, PROBLEM SOLVING, AND DECISION MAKING MODEL
LEARNER GOALS: PRIMAFR (In accodance withARM 10.55.603 andRM 10.55.1001) (1)
By the end of the primary level, the student shall have had the opportunity to:

(a) Classify information by sequence and in groups.

(b) Interpret information by stating relationships, noting cause and effect, drawing inferences,
and predicting outcomes.

(c) Analyz informaion by organizing ley ideas,separding major componentsxamining
relationships, detecting bias, and comparing and contrasting ideas.

(d) Summarize information by restating major ideas and forming opinions.
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(e) Synthesize information by communicating orally and in writing.

(f) Evaluae informaion by using citeria sut as sowe, objectvity, and tebnical corect-
ness.

(9) Apply decision-making skills by securing needed factual information, recognizing values,
identifying alternative courses and consequences, and taking action.

CRITICAL THINKING, PROBLEM SOLVING, AND DECISION MAKING MODEL
LEARNER GQALS: INTERMEDIATE (In accodance wittARM 10.55.603 andRM 10.55.1001)
(1) By the end of the intermediate level, the student shall have had the opportunity to:

(a) Summarize information by combining critical concepts into a statement of conclusions ang
by stating a hypothesis.

(b) Synthesize information by proposing a new plan or system and reinterpreting events il
terms of what might have happened.

(c) Use social and political paeipation skills to commnicae efectively, recogniz mutual
relationshipsset gals, plan, organizegnd mak decisions; &ep informed, cooperate, negotiate,
compromise, and accept responsibility.

CRITICAL THINKING, PROBLEM SOLVING, AND DECISION MAKING MODEL
LEARNER GQALS: UPON GRADIATION (In accodance withARM 10.55.603 and\RM
10.55.1001) (1) Upon graduation, the student shall have had the opportunity to:

(a) Dewlop an aility to classify, interpret, and anatze informaion in the pusuit of his/her
career, civic responsibilitieand economic and ipate endeavors.

(b) Make decisions based on summarizing data and evaluating alternatives.

SOCIAL STUDIES PRGRAM DEVELOPMENT (In accatance with ARM 10.55.603 and
ARM 10.55.1001) (1Y he social studies cuculum shall be desloped andwaluated according to
the standards for all program areas.

(2) Students shall be encouraged to take advantage of spontaneous curiosity as it occurs
order to foster learning from current issues and events.

(3) Teaches shall ecogniz the effectiveness of thentiz units thaintegrae social studies into
cross-curriculum learning.

(4) Instruction in the social studies shall take advantage of out-of-classroom programs an
resource people, natural and field experiences, and public service activities that enhance stud
learning.

BUSINESSAND OFFICE EDUCAION MODEL LEARNER GQALS (In accodance with
ARM 10.55.603 and ARM 10.55.1001)
(1) If offered,a couse of stug in business and @ite educton shall gve the student the
opportunity to:
() Display leadeship, citizenship,and coopettion deseloped though membeship and par
ticipation in civic and vocational organizations.

in

ULl
>
—*

-
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Guidance: Model Learner Goals

GUIDANCE: PERSOML DEVELOPMENT MODEL LEARNER G@\LS: PRIMARY (In
accodance withARM 10.55.603 andRM 10.55.1001) (1) By the end of theimpary level, the
student shall have had the opportunity to:

(b) Experience security in his/her school environment.

(d) Develop decision-making skills and accept responsibility for his/her decisions.

GUIDANCE: PERSONAL DEVELOPMENT MODEL LEARNER GOALS: INTERMEDI-
ATE (In accodance wittARM 10.55.603 andRM 10.55.1001) (1) By the end of the intezdiate
level, the student shall have had the opportunity to develop:

(a) A sense of conscience, morality, personal value, and self-worth.

(H) Strong decision-making skills and an acceptance of responsibility for his/her decisions.

GUIDANCE: PERSONAL DEVELOPMENT MODEL LEARNER GOALS: UPON GRADU-
ATION (In accodance wittARM 10.55.603 andRM 10.55.1001) (1) Uponrgduationa student
shall have had the opportunity to:

(a) Develop personal independence as a responsible adult.

GUIDANCE: SOCIAL DEVELOPMENT MODEL LEARNER G@LS: PRIMARY (In ac-
cordance withARM 10.55.603 andARM 10.55. 1001) (1) By the end of theirmpary level, the
student shall have had the opportunity to:

(c) Understand and appreciate the rights of others.

GUIDANCE: SOCIAL DEVELOPMENT MODEL LEARNER G@LS: INTERMEDIATE
(In accodance withARM 10.55.603 andARM 10.55.1001) (1) By the end of the intexdiate
level, the student shall have had the opportunity to:

(a) Gain a sense of social recognition.

(b) Have the opportunity to establish close peer relationships.

(c) Recognie and espect thedct tha different people hae different \alues and systems of
values.

GUIDANCE: SOCIAL DEVELOPMENT MODEL LEARNER GOALS: UPON GRADUA-
TION (In accodance withARM 10.55.603 andRM 10.55.1001) (1) Uponrgduationthe stu-
dent shall have had the opportunity to:

(a) Develop a sense of responsibility to self, others, and society.

(b) Use ailities and skills in estadishing and maintainingaimily, peer,and commnity rela-
tionships.
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[1 MODEL LEARNER GOALS/THEMATIC QUESTIONS [1

Model learner goals for this document are stated in the form of sample thematic quesf
These questions are categorized adiogrto the six themes@und which this guide is organized.
The questions are further grouped by the grade level cluster at which they are introduce
addition, each question is accompanied by a list of law-related and tribal law-related cong
relating to the question.

NN

For example,dr a ifth grade lesson or unitdm the AUTHORITY themepne might boose
the organizing question, “How do leaders gain authority in various cultures?” Using the cong
listed with the question, content questions could be created for developing specific lessons or
Such questions might include, “How are the results of national elections determined in the U.
“How do Ameiican Indians become membesf their tibal councils?”; “Hav does arAmerican
Indian become a chief? Is the process the same in all tribes?”; “Besides elections, what
methods do cultures use to grant authority?”

ASANANANTA

»

We therefore ask you while you are teaching
school children, teach them the truth about the
First Americans . . . Why not teach school children
more of the wholesome proverbs and legends of
our people? That we killed game only for food,
not for fun . . . Tell your children of the friendly acts
of Indians to the white people who first settled here. Tell
them of our leaders and heroes and their deeds . . . Put i
your history books the Indian's parin the World War.
Tell how the Indian fought for a country of which he
was not a citizen, for a flag to which he had no claim,
and for a people who treated him unjustly.
—Grand Council Fire of American Indians
to the Mayor of Chicago, 1927

L RS A S RS S S AR S e R S S e RSO S
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Model Learner Goals/Thematic Questions Concepts

AUTHORITY
PRIMARY * K-2 LRE AMERICAN INDIAN
* What is a tribe? « Authority, * Sovereignty,

What is private property?

What is communal property?

How do groups best make decisions (compromise,
consensus)?

What are the basic human rights?
How do our actions reflect understanding of basic

human rights?
Who are the authority figures in various cultures?

sovereignty
* Property rights, privacy
* Property rights, privacy
* Intergovernmental relat
Constitutional principles,
consensus
« Constitutional principles,
privacy, expression
« Constitutional principles
responsibility, consensus
« Authority,
sovereignty

tribe, family

« Communal property

« Communal property,
* Tribe, band,

rules, customs

ons,

e Customs,
tradition
e Customs,
tribal sovereignty
« Elders, chief,
tribe, tribal council

ribe

INTERMEDIATE ® 3-5 ¢

LRE

AVERICAN INDIAN

How do an individual’s decisions affect other citizens?

When do the responsibilities of citizenship take precedence
over personal rights?

When do rights of free expression conflict with the rights of
other members of society?
How do leaders gain authority in various cultures?

What is the procedure for conducting peer mediation in
order to resolve conflict?

* Privacy,
Constitutional principles
« Privacy, consensus,
property rights, authority
responsibility
» Free expression, privacy
property rights, justice
« Authority,
sovereignty
* Intergovernmental relat
consensus, responsibility

* Tribe, customs,
family
* Customs,
tribal religion

f * Customs,
sovereignty
« Elders, chief,
customs, council
ons, * Tribal council,
customs, treaties

« What are the responsibilities of authorities in various « Authority, * Tribal council, custorgs,
cultures? sovereignty chief, self-determination
MIDDLE ScHooL * 6-8 LRE AVERICAN |NDIAN
* How do symbols reflect values and attitudes of a society? « Tradition » Customs, tribal religion
* What is sovereignty? « Sovereignty, authority * Tribe, chief,
tribal council
* How was the U.S. Constitution influenced by the governmental » Sovereignty, consensus, « Tribal governmenf,
organization of the Iroquois league? tradition, property rights customs
¢ How are Tribal Councils similar to/different from each other « Constitutional principles « Tribal council, chief
and other governmental bodies? authority, jurisdiction, elders, customs
authority
* What is jurisdiction? « Authority, jurisdiction * Self-determination,
tribal council
* What are some components of contemporary Indian governmentsf « Authority, sovereignty. « Customs, consergus
« Constitutional principles, tribal council

How do Montana’s Indian cultures compare with each other, both
historically and currently?

How are governments and tribes trying to solve problems
concerning natural resources?

How do contemporary lifestyles of Indians living on Montana
reservations compare with those in urban areas?

intergovernmental relations
« Authority, sovereignty

* Consensus, tradition,
authority, sovereignty
* Responsibility, privacy,
tradition

* Tribal council,
customs, elders
 Customs, religion

¢ Customs
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Model Learner Goals/Thematic Questions
AUTHORITY (cont.)

Concepts

HicH ScHooL ¢ 9-12 «

LRE

AVERICAN |NDIAN

« How does sovereignty apply to Indian nations?
How are Indian nations recognized in the U.S. constitution?

How do state, federal and Indian Bills of Rights compare to
each other?
How do basic courtroom procedures vary in different jurisdictions?

What is the nature of conflicts between modern tribal and
state governments?

What is tribal jurisdiction and how does it interact with other
bodies of authority?

What is the role of the federal government in solving disputes
between states and the Indian reservations within those states?

What were the major issues that affected negotiations between trib
nations and the U.S. government?

What are the conflicts that arise from economic developments,
sacred tribal sites, and environmental issues?

« Sovereignty, authority

« Constitutional principleg
sovereignty, jurisdiction
« Intergovernmental relati
Constitutional principles
« Jurisdiction, justice, cas]
Constitutional principles
« Jurisdiction, intergovern
relations, justice
« Sovereignty, authority,
Constitutional principles,
consensus
« Sovereignty, authority,
« Constitutional principl
consensus
al « Sovereignty, authority,
intergovernmental relations
responsibility
« Sovereignty, tradition,

jurisdiction

intergovernmental relations

* Self-determinatior]
tribe, religion, customs
' « Tribe, customs,

tribal sovereignty
hNS, * Self-determinatidg
customs, tribal religion
e law  « Tribal council,
self-determination
mental e Tribal council,
tribe, customs

* Tribal council,
customs

* Tribal council,
5 customs
» Customs, chief,
, treaties, religion
* Tribal religion,
customs, treaties

ENVIRONMENT

PRIMARY ® K-2 o

LRE

AVERICAN |NDIAN

¢ What is a tribe?
« What is communal property?
« What are the basic human rights?

« How do our actions reflect understanding of basic
human rights?

« Authority, sovereignty
* Property rights, privacy
« Constitutional principles,
privacy, expression
« Constitutional principles,
responsibility, consensus

« Family, tribe
« Communal property
* Tribal customs,
tradition
* Elders, chief,
tribal council

tribe

INTERMEDIATE ® 3-5 ¢

LRE

AVERICAN |NDIAN

* How do an individual's decisions affect other citizens?

« When do the responsibilities of citizenship take precedence
over personal rights?

* When do rights of free expression conflict with the rights of
other members of society?

« Privacy, Constitutional
principles, intergovernmental
relations
« Privacy, sovereignty, consens

Constitutional principles

« Free expression, privacy,

responsibility

* Tribal customs,
family

13, Communal property,
sovereignty, customs
« Customs, religion

MIDDLE ScHooL © 6-8

LRE

AVERICAN |NDIAN

How do Montana'’s Indian cultures compare with each other,
both historically and currently?

How are governments and tribes trying to solve problems
concerning natural resources?

How do contemporary lifestyles of Indians living on Montana
reservations compare with those in urban areas?

How does Native American Folklore, as taught through
legends, reflect tribal values?

« Sovereignty

« Consensus, sovereignty
intergovernmental relationg
« Responsibility, privacy,

tradition

* Tradition

« Tradition, customq,
tribal government
« Tradition, customs

e Customs

« Tribal religion,
customs
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Model Learner Goals/Thematic Questions
ENVIRONMENT (cont.)

Concepts

HicH ScHooL ¢ 9-12 «

LRE

AVERICAN INDIAN

What are major issues that face contemporary tribal
governments?
How do these issues reflect notions of environmental ethics?

What are the conflicts that arise from economic developments,
sacred tribal sites, and environmental issues?

What were the major issues that affected negotiations between
tribal nations and the U.S. government? in authority? in various
cultures?

JUSTICE
PriMARY CLUSTER ® K-2 o

« Authority, responsibility
intergovernmental relations
« Authority, responsibility
intergovernmental relations
« Sovereignty, tradition,
intergovernmental relatid
jurisdiction
* Sovereignty, authority|
intergovernmental relati
responsibility

ns,

ns,

|

LRE

« Tribal religion,

customs, treaties

« Tribal religion
customs, treaties

« Tribal religion

customs, treaties

» Customs, ch{ef,

treaties, religign

AVERICAN |NDIAN

» How do groups best make decisions (compromise, consensus)?

* What are the basic human rights?

« How do our actions reflect understanding of basic human rights?

* Who are the authority figures in various cultures?

» Responsibility, authotity,
consensus, sovereignty,
intergovernmental relations

« Privacy, justice,
property rights

« Responsibility, authori

tradition, property rights,
jurisdiction, Constitutional
principles

« Authority, sovereignty,
Constitutional principles

Y,

tradition, tribal counc|

* Tribe, family
councils

* Cultural rights,
« Cultural rights,

customs

» Chief, council,
elders, reservation

INTERMEDIATE ® 3-5 ¢

* How do an individual’s decisions affect other citizens?

When do the responsibilities of citizenship take precedence over
personal rights?

When do rights of free expression conflict with the rights of
other members of society?

How do leaders gain authority in various cultures?
What is the procedure for conducting peer mediation in order to

resolve conflict?
What are the responsibilities of authorities in various cultures?

LRE AVERICAN |NDIAN

« Privacy, responsibility, jystice, Family, band, trjppe

Constitutional principles
« Privacy, justice, sovergignty, Tribal, family,
Constitutional principles, customs

intergovernmental relations

» Expression, responsibilify, Customs, culturg

privacy, Constitutional

principles

» Responsibility, authority] Tribal government,

sovereignty, jurisdiction
e
« Case law, justice, cons
tr
« Sovereignty, jurisdiction

responsibility, authority

reservation governmer|

ensus

'

Iders, customs
Tribal counci
adition, customs
Elders, chief, fgmily,
tribal government

MIDDLE ScHooOL ® 6-8

LRE

AVERICAN |NDIAN

« What is sovereignty?

What are the rights guaranteed under the First Amendment?

How was the U.S. Constitution influenced by the governmental
organization of the Iroquois league?

What are good ways to discuss differing points of view?

What are some components of contemporary Indian governments

How are governments and tribes trying to solve problems
concerning natural resources?

How do contemporary lifestyles of Indians living on Montana
reservations compare with those in urban areas?

%

 Sovereignty, authority,
responsibility
« Constitutional principld
expression, responsibility
* Sovereignty, consensus,
tradition, property rights,
responsibility, authority
» Consensus, justice,
Constitutional principles,
intergovernmental relations
« Constitutional princip
sovereignty
« Sovereignty, jurisdiction,
intergovernmental relation
consensus
[

t
S,

es,

31

» Responsibility, consens
citizenship

tribal religions

Elders, chief,
ribal councils
Tribal religion,
customs
Tribal governn
customs

ent,
Negotiations, trpaties,

elders, customs

Council,

Tribe, elders,

Treaties, custo
religious sites

s,

Reservation, tripe,
family, tribal relifion
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Model Learner Goals/Thematic Questions
JUSTICE (CONT.)
HicH ScHooL © 9-12

Concepts

LRE

AVERICAN |INDIAN

« How are Indian nations recognized in the U.S. Constitution?

« What are the rights guaranteed under the Constitution/Bill
of Rights?

« How do state, federal and Indian Bills of Rights compare to
each other?

» How do basic courtroom procedures vary in different
jurisdictions?

« What is the nature of conflicts between modern tribal and state
governments?

« What is tribal jurisdiction and how does it interact with other
bodies of authority?

« What is the role of the federal government in solving disputes
between states and the Indian reservations within those states?

« What were the major issues that affected negotiations between
tribal nations and the U.S. government?

* Sovereignty, jurisdiction,
Constitutional principles
« Constitutional principles,
responsibility, expression,
privacy, property rights
« Constitutional principleg,
property rights, sovereignty,
jurisdiction
« Jurisdiction, case law, just
Constitutional principles
« Authority, jurisdiction,
case law, tradition,
intergovernmental relations
« Jurisdiction, authority,
intergovernmental relations,
sovereignty
» Consensus, authority,
Constitutional principlds,
justice, sovereignty
* Sovereignty, jurisdictign
intergovernmental relation|s

* Tribal sovereigllsty,
treaties, council, elde
* Sovereignty

* Self-determinagon,
customs, tribal religgon

ice, e Tribal customs
sovereignty

* Retrocession, qustoms,

elders, tribal counci

« Elders, tribal cogncil,
customs

« Treaties, custgms,

tribal council,
self-determination

, « Treaties, sovdreignty,

self-determinatiof,

customs

PRIVACY
PrIMARY ¢ K-2

LRE

AVERICAN |NDIAN

« What is private property?

« What is communal property?

« What are the basic human rights?

« How do our actions reflect understanding of basic
human rights?

« Privacy, property rights
« Privacy, property rights
« Privacy, property rights
« Privacy, sovereignty,
« Constitutional principles,
responsibility

* Customs
 Customs, tribal rgjigion

» Customs

« Customs, tribal religior]
tribal sovereignty

INTERMEDIATE ® 3-5 ¢

LRE

AVERICAN INDIAN

* How do an individual’s decisions affect other citizens?
« When do the responsibilities of citizenship take
precedence over personal rights?

« When do rights of free expression conflict with the rights
of other members of society?

« Privacy, property rights,
Constitutional principles,
responsibility

* Privacy, consensus,

property rights, authority,
responsibility

* Free expression, privacy,

property rights, justice

« Communal proferty,
tribal religion,
customs

« Customs, tribal

religion

» Customs,
sovereignty

MIDDLE ScHooL ® 6-8 ¢

LRE

AVERICAN INDIAN

« How do ideas of private and communal property
interact/conflict?

« What is jurisdiction?
« What is the American Indian Religious Freedom Act?

« How does Native American Folklore, as taught through
legends, reflect tribal values?

* Property rights, privacy,
intergovernmental relations,
jurisdiction
« Jurisdiction, authority,
sovereignty
« Constitutional principles
intergovernmental relations
* Tradition

« Communal progerty,
sovereignty

« Tribal sovereignty

« Tribal religion,
customs, treaties
¢ Customs, tribal
religion
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Model Learner Goals/Thematic Questions
PRIVACY (cont.)
HicH ScHooL ¢ 9-12

Concepts

LRE

AVERICAN INDIAN

* How does sovereignty apply to Indian nations?

* What are the rights guaranteed under the
Constitution/Bill of Rights?

* How do state, federal and Indian Bills of Rights
compare to each other?

* What were the major issues that affected negotiations
between tribal nations and the U.S. government?

 Sovereignty, authority

« Constitutional principles
responsibility
« Intergovernmental relatio
Constitutional principles

* Sovereignty, tradition, p|
Constitutional principles,
authority, property rights

* Tribal council,
customs, elders,
self-determination

* Self-determinggion,

customs

NS, * Self-determina

customs, tribal
religion, treaties

ivacy « Communal pfoperty,

customs, religign,

treaties

on,

RESPONSIBILITY

PRIMARY ¢ K-2

LRE

AVERICAN |NDIAN

¢ What is a tribe?

* What is private property?
* What is communal property?

* How do groups best make decisions (compromise,
consensus)?

* What are the basic human rights?
* How do our actions reflect understanding of basic

human rights?
* Who are the authority figures in various cultures?

* Authority, sovereignty

« Property rights, privacy
« Property rights, privacy

« Intergovernmental relati
Constitutional principles,
consensus
« Constitutional principles,
privacy, expression
« Constitutional principles,
responsibility, consensus
« Authority, sovereignty

* Sovereignty,
family, tribe

« Communal propdrty

« Communal propegrty,

tribe

bNS, * Tribe, band,

elders, customs

* Tribal customs,
traditions
* Customs,
sovereignty
« Elders, chief, trjbe,
tribal council

INTERMEDIATE ® 3-5 ¢

LRE

AVIERICAN |NDIAN

* How do an individual’s decisions affect other citizens?

« When do the responsibilities of citizenship take precedence
over personal rights?

« When do rights of free expression conflict with the rights of
other members of society?

« How do leaders gain authority in various cultures?

« What are the responsibilities of authorities in various cultures?

« Constitutional principles,
intergovernmental relations,
privacy
« Privacy, sovereignty, consensy

Constitutional principles

« Free expression, privacy

responsibility

« Authority, sovereignty

~Authority, sovereignty,
Constitutional principles,
intergovernmental relations

* Tribe, customs|
family

sy Communal property,
sovereignty, custons
 Customs, relig]?on

« Elders, chief,
customs, council
* Tribe, chief,
family council
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Model Learner Goals/Thematic Questions Concepts
RESPONSIBILITY (cont.)
MipbLE ScHooL © 6-8 ¢ LRE AVERICAN |NDIAN
« How do ideas of private and communal property * Property rights, privacy « Communal propgerty,
interact/conflict? customs
« What is sovereignty?  Sovereignty, authority « Treaties, elders, chief
* What is the American Indian Religious Freedom Act? « Constitutional principles « Tribal religion, chistoms
« What are the rights guaranteed under the First Amendment? « Expression, religion, pfess, « Tribal religior}, customs
Constitutional principles
« How was the U.S. Constitution influenced by the « Sovereignty, consensus, * Tribal governmgnt,
governmental organization of the Iroquois league? property rights, authority authority
responsibility
« How are Tribal Councils similar to/different from each « Authority, sovereignty, « Tribal council,
other and other governmental bodies? jurisdiction tribe, customs
e What is jurisdiction? « Jurisdiction, authority * Tribal council
« What are good ways to discuss differing points of view? « Consensus, « Pow wow, custqms,
Constitutional principles, tribal council
intergovernmental relations
* What are some components of contemporary Indian governmentsf? « Constitutional principlgs, « Tribal councilf
sovereignty, tradition customs
« How do Montana'’s Indian cultures compare with each other, * Sovereignty « Tradition, customgyiba
both historically and currently? government, treaties
« How are governments and tribes trying to solve problems « Consensus, sovereignty, * Tradition, cusjoms,
concerning natural resources? Intergovernmental relation self-determinatior]
« How does Native American Folklore, as taught through legends, « Tradition « Customs,
reflect tribal values? tribal religion
HicH ScHooL ® 9-12 LRE AVERICAN INDIAN
« How does sovereignty apply to Indian nations?  Sovereignty, authority « Self-determination, eldegs,
tribal council, customs
« What are the rights guaranteed under the Constitution/ » Responsibility, privacy, * Self-determinajion,
Bill of Rights? Constitutional principles customs
« How do state, federal and Indian Bills of Rights compare « Intergovernmental relatipns, « Self-determinagion,
to each other? Constitutional principles customs
» How do basic courtroom procedures vary in different « Jurisdiction, justice, casg law, -« Tribal council,
jurisdictions? Constitutional principles self-determination
« What is the role of the federal government in solving disputes « Sovereignty, authority, consenspg, Tribal council,
between states and the Indian reservations within those states? Constitutional principlep customs
« What were the major issues that affected negotiations between tripal  Sovereignty, authority. e Customs, chigf,
nations and the U.S. government? intergovernmental relations, treaties, religion
responsibility
« How do these issues reflect notions of environmental ethics? « Authority, responsibility « Tribal religion,
intergovernmental relations customs, treaties
« What are the conflicts that arise from economic developments,  Sovereignty, tradition, « Tribal religion,
sacred tribal sites, and environmental issues? intergovernmental relatiohs customs, treatigps
jurisdiction
——— — nn
SPIRITUALITY
PRIMARY © K-2 o LRE AVERICAN INDIAN
« What are the basic human rights? « Privacy, property rights * Tribal religion,
customs
« How do our actions reflect understanding of basic human * Privacy, sovereignty,  Customs, triba|
rights? Constitutional principles, sovereignty,
responsibility tribal religion
* Who are the authority figures in various cultures? « Authority, sovereignty « Elders, chief, trilje,
tribal council
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Model Learner Goals/Thematic Questions
SPIRITUALITY (cont.)

Concepts

INTERMEDIATE ® 3-5 ¢ LRE AVERICAN |NDIAN
+« How do an individual’s decisions affect other citizens? « Privacy, Constitutional * Tribe, customd
principles, family

* When do the responsibilities of citizenship take precedence over
personal rights?

* When do rights of free expression conflict with the rights of other
members of society?

* How do leaders gain authority in various cultures?

« What are the responsibilities of authorities in various cultures?

intergovernmental relations
* Privacy, sovereignty,
Constitutional principles,
* Free expression, privag
responsibility
« Authority, sovereignty

« Authority, sovereignty,
Constitutional principles,
intergovernmental relations

e Communal groperty,
elders, customs
Y  Customs, reljgion

« Elders, chief,
customs, council
* Tribe, chief, f
council

mily,

MIbDLE ScHooL © 6-8

LRE

AMERICAN | NDIAN

* How do symbols reflect values and attitudes of a society?
* What is the American Indian Religious Freedom Act?

* How do Montana’s Indian cultures compare with each other, both
historically and currently?

* Tradition

« Constitutional principleg
intergovernmental relations
« Sovereignty, authority

» Customs, tribg
religion
, * Tribal religion,
customs, treaties
» Tradition, cugtoms,
treaties, tribal

government
* How are governments and tribes trying to solve problems » Consensus, sovereignty, « Tradition, customs
concerning natural resources? intergovernmental relatior|s
* How does Native American Folklore, as taught through legends, eTradition * Tribal religion,
reflect tribal values? customs
HiGH ScHooL ¢ 9-12 LRE AVERICAN INDIAN

« What were the major issues that affected negotiations between
tribal nations and the U.S. government?

« What are the conflicts that arise from economic developments,
sacred tribal sites, and environmental issues?

« Sovereignty, authority

intergovernmental relations,

responsibility
« Sovereignty, tradition,
intergovernmental relati

i * Customs, cHjief,
treaties, religio

ns, customs, treafjes

jurisdiction

* Tribal reIigio:l,
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[1 Social Studies Thematic Questions focusing N

- - 4+
on Indian Law-Related Education 0 X
‘
*
’
1. Cultural Heritage
Primary K-2
e  Whatis a tribe? .
* Who are the authority figures in various cultures? I
Intermediate 3-5 :

» What are the responsibilities of authorities in various cultures?

Middle School 6-8

* What is the American Indian Religious Freedom Act?

 How was the U.S. Constitution influenced by the governmental organization of the Iroquois league?
» How does Native American Folklore, as taught through legends, reflect tribal values?

High School 9-12

* What are the conflicts that ariserfin economic deelopments, sacred tribal sites, and environmental issues

2.

Social History

Primary K-2
* Whatis a tribe?

SEte s em—— S e

Intermediate 3-5

» How do leaders gain authority in various cultures?

* When do rights of free expression conflict with the rights of other members of society?
Middle School 6-8

* How do symbols reflect values and attitudes of a society?

3.

Tradition and Change

Middle School 6-8
* How do symbols reflect values and attitudes of a society?
* What is jurisdiction?

* How do contemporary lifestyles of Indians living on Montana reservations compare with those in u
areas?

* How does Native American Folklore, as taught through legends, reflect tribal values?
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High School 9-12
* How does sovereignty apply to Indian nations? /

» How do basic courtroom procedures vary in different jurisdictions?

* What are major issues that face contemporary tribal governments? D
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4. Social Contracts

Primary K-2

* What is private property?

* What is communal property?

» How do groups best make decisions (compromise, consensus)?

* What are the basic human rights?

» How do our actions reflect understanding of basic human rights?
Intermediate 3-5

* How do an individual’s decisions affect other citizens?

* What is the procedure for conducting peer mediation in order to resolve conflict?
Middle School 6-8

» How do ideas of private and communal property interact/conflict?

» What are good ways to discuss differing points of view?

* What are some components of contemporary Indian governments?
High School 9-12

* How are Indian nations recognized in the U.S. Constitution?

* What are the rights guaranteed under the Constitution/Bill of Rights?

 What is the ple of the éderl govemment in solving disputes beden stées and the Indiareservations
within those states?

5. Citizenship

Primary K-2

» How do groups best make decisions (compromise, consensus)?

* What are the basic human rights?

» How do our actions reflect understanding of basic human rights?

Intermediate 3-5

* How do an individual’s decisions affect other citizens?

* When do the responsibilities of citizenship take precedence over personal rights?

» When do rights of free expression conflict with the rights of other members of society?
* What is the procedure for conducting peer mediation in order to resolve conflict?
Middle School 6-8

* What is the American Indian Religious Freedom Act?

* What are the rights guaranteed under the First Amendment?

» How was the U.S. Constitution influenced by the governmental organization of the Iroquois league?
High School 9-12

* What are the rights guaranteed under the Constitution/Bill of Rights?
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6.

Political/Economic

Primary K-2

*  Whatis atribe?

» Who are the authority figures in various cultures?

Intermediate 3-4

* How do leaders gain authority in various cultures?

» What are the responsibilities of authorities in various cultures?

Middle School 6-8

* How do ideas of private and communal property interact/conflict?

* What is sovereignty?

» How are Tribal Councils similar to/different from each other and other governmental bodies?
* What is jurisdiction?

* What are some components of contemporary Indian governments?

* How do Montana’s Indian cultures compare with each other, both historically and currently?
* How are governments and tribes trying to solve problems concerning natural resources?
High School 9-12

* How does sovereignty apply to Indian nations?

* How do basic courtroom procedures vary in different jurisdictions?

* What is the nature of conflicts between modern tribal and state governments?

* What is tribal jurisdiction and how does it interact with other bodies of authority?

» What were the major issues that affected negotiations between tribal nations and the U.S. government?

7.

Technology

Middle School 6-8
* How are governments and tribes trying to solve problems concerning natural resources?
High School 9-12

* What are the conflicts that ariseifin economic deelopments, sacred tribal sites, and environmental issues?

8.

Space, Place, Movement

Primary K-2

* Whatis private property?

* What is communal property?
Middle School 6-8

* How do contempary lifestyles of Indians\ing on Montanagservations comparwith those in urban ar
eas?

High School 9-12
* What is the nature of conflicts between modern tribal and state governments?
» What were the major issues that affected negotiations between tribal nations and the U.S. government?

* How do these issues reflect notions of environmental ethics?
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9. Global Perspective

Middle School 6-8

* What is sovereignty?

* How are Tribal Councils similar to/different from each other and other governmental bodies?
High School 9-12

* What are major issues that face contemporary tribal governments?

* How do these issues reflect notions of environmental ethics?

10. Interdependence

Primary K-2

* What is communal property?

Intermediate 3-5

* How do an individual's decisions affect other citizens?

» When do the responsibilities of citizenship take precedence over personal rights?

Middle School 6-8

* What are the rights guaranteed under the First Amendment?

 How was the U.S. Constitution influenced by the governmental organization of the Iroquois league?
* What are good ways to discuss differing points of view?

* How do Montana’s Indian cultures compare with each other, both historically and currently?
High School 9-12

» How are Indian nations recognized in the U.S. constitution?

* How do state, federal and Indian Bills of Rights compare to each other?

* What is tribal jurisdiction and how does it interact with other bodies of authority?

* What is the role of the federal government in solving disputes between states and the Indian reservations
within those states?

e Model Curricular Framework e




[1 Indian Lav-Related Education Scope and Sequence L[]

The fllowing scope and sequenckat is based on the typical wildopmental ges of the
students at each grade cluster level and is stated in the form of brief, broad objectives, or gog

K-2 Cluster

» Examine the social units of family, community, tribe

» Explore the concepts of right and wrong

* Introduce the ideas of “me” and “we”

* |dentify rules affecting one’s life

* Examine the need for rules that work

» Develop skills for working with others

* Introduce the concept of self-responsibility

* Integrate ILRE concepts with literature, social studies, and other disciplines

—SA A ACA

3-5 Cluster

» Examine social, natural, and political environments

* |dentify one’s place in family, community, tribe, nation

* Investigate the relevance of geography to movement, settlement and placement of gro
people

» Develop participation and decision-making skills

-

» Compare lifestyles of various tribes and other cultural groups
» Connect cultural and historical events to ideas and customs to look at different perspect

* Introduce roles and responsibilities of people with authority

* Investigate the various facets of governments

* Integrate ILRE concepts with literature, social studies, and other disciplines
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6-8 Cluster

» Develop critical thinking skills

* Investigate various activities of responsible members of family, community, tribe, state
and nation

» Apply participation and decision-making skills

» Compare the frameworks of diverse governments

» Examine the workings of the justice system

* Practice looking at issues from different points of view
» Explore the process of fact-finding

* Integrate ILRE concepts with all curricular areas

9-12 Cluster

» Explore the systems and processes that make democratic societies work; e.g., law, justice
and economics

» Promote acknowledgement and understanding of the interdependence of diverse cultures

» Develop the skills necessary to become responsible members of family, community, tribe,
state, nation, and world

* Foster the recognition of the intrinsic influence of customs, rules and laws on all aspects
of daily life

* Integrate ILRE with all disciplines

e Model Curricular Framework e




/&0000»2000»»»«»0004>—<0¢6¢»>9<04¢¢¢\\
// \\

8 B 8 B8 B B 8 B e 8 f

SENT e T e e e TN e T e 00 e

PN N — W NN — W NI — W NN W NN — W O N — W NN

Section Il

Assessment in an Indian Law-Related

Education Setting

J Assessment Procedure

Evaluation Methods

\\\ — — — —
D R A A R R S A R AR A AR RS
— — — —



e Assessment e



Assessment

[1 Assessment in an ILRE SEtting [I

Assessment of the studenigrk, of the efectiveness of edclessonand of the ILRE cuicu-
lum is vital. By assessing student work, teachers can determine whether a lesson needs to be ¢
in any way, whether more pre-teaching was needaditver methods usecdeve effective for the
class, therefore anding an inefiective lesson in the futer st as a arety of teatiing methods
and actiities is impotant,so is a arety of assessment toolEhe writes of this guide suggest that
the teacher consults the assessment section ilidh&na Social Studies Model Curriculum Guide
for a\arety of assessment teciques. In adition, there a& some necessacomponentsdr effec-
tive ILRE lessons that must be considered when planning for assessment.

The first component is the existence of well-written objectives which are clear and measur.
Assessment is the measurement of how well those objectives were met.

The second component is the use of Community Resource Persons (CRPs) from the |
system, various levels of governments (including tribal), and related professions. Not onl
CRPs important to a successful ILRE program, they are helpful in evaluating and clarifying st
responses. This is espegyaliseful to the tedwer with little ba&ground in the lev or government.

The thid component is the use of anety of paticipatory activities dr ILRE lessonsThis, of
course, requires appropriate performance-based assessment tools.

The fourth component is the inclusion of a debriefing process at the close of an ILRE leg
This is a means of immediate feedback to the students who can confirm what they learn§
leamed to doand to the tedeer who can quikly detemine the werall effectiveness of (a) the
lesson, and (b) the teaching strategies used. In other words, the debrief is a quick, if not co
version of assessment.

In this section of the guidéhe teaber will find four lessons set up in af@ifent format than
those in the sample lessons booKiéte four included here are called, “Sample Task and Asse/
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ment Procedures,” and demonstrate the use of the above components, as well as examples of as
sessment rubrics.

For even more information on assessment, contact the Office of Public Instruction.

Indians are polarized between tradition and culture
on one hand and adaptation to the progress
of the dominant culture on the other.
—American Indian Digest:
Facts About Today's American Indians,
1995 ed. Thunderbird Enterprises,
Phoenix, AZ
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[1 Assessment Procedure []

0 PRIMARY CLUSTER - GRADES K-2
Responsibility (ILRE Theme)

ORGANIZING QUESTION(S)

What is the difference between private and communal property?
LEARNING GOAL(S)

Distinguish between private property and communal property in specific social settings.
THEMATIC QUESTIONS/CONTENT

* What is private property? (concept of individual ownership)

* What is communal property? (concept of mutual ownership)

* What is mine; what is yours; what is ours?

» What are cultural rules for borrowing?

* What are cultural rules for lending?

* How do we show respect for all property?
PERFORMANCE TASK

Individual Performance Tasks

1. Ead student will bing a pesonal item fom home to sharwith the tass. e student will
explain what importance the object holds for him/herself.

2. Ead student designs andeetes a quilt squarthat refects the quils designated theme,

then explains the meaning of his/her square to the class.

Group Performance Tasks

3. With the assistance of adulthe students will join theirven quilt squares to create a com-

munal quilt wall hanging to be displayed at the Native American Day festivities.

4. The class will create and perform a poem or song related to the designated quilt the

\»000020oo«ogoooo¢>9<¢¢¢¢o>9<¢¢¢¢¢>9<09000>9<0oooo/
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DEBRIEF OF LESSON

The class discusses the following questions:

 Did each quilt square belong to someone? To whom?

* Who owns the quilt now? Why?

» Can you take the quilt home without permission? Why or why not?
RUBRIC

3—The pesonal shang reflects the undstanding of the conge of piivate avnership and
clearly states the object’s importance.

2—The quilt square design and its explanation relate to the designated theme.

1—Participation in both the creation and the performance of the song/poem is active and appro-
priate.
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0 INTERMEDIATE CLUSTER - GRADES 3-5

Environment (ILRE Theme)

ORGANIZING QUESTION(S)

How are other people affected by decisions made by individuals?

LEARNING GOAL(S)

Connect cause and effect to the consequences of incidents in a story, and apply them to
life situation.

THEMATIC QUESTIONS/CONTENT

* What does “cause and effect” mean?
* What are some of the everyday decisions that individuals make?

* What are some examples of positive and negative consequetndests face as a result of
their decisions?

* What are some of the long-term decisions that individuatgarps need to consider re-
garding their environment?

QOOOOE  @OODOe- QUO00e— @000

* What are some rules and laws that limit our actions in order to protect the environme

PERFORMANCE TASK

Individual Performance Tasks
1. Each student will “teach” one environmental law fact to at least three other students.

2. Each student will share with the entire class one fact He&gihed other than his/her own
until all facts are presented.

Group Performance Tasks

3. Based upon the incidents in the gtAnd Still the Turtle Watched (or a similar stoy) and
upon the facts learned in the “Each One Teach One” activity, each group will create a
lage which reflects their knowledge and perspectives relative to the environment.

CESS, SRR LSS, SRR SN, SE—

DEBRIEF OF LESSON

of

4. Using butcher paper attached to the displayed posters, each student writes one exam
an environmentalact he bundon the posterepeding the pocess for each posteEadth
student will place his initials beside his comments.
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5. The class discusses the following questions:
* What can young people do to help protect the environment?
* In what ways do you think the environment is being threatened?
* In what ways do you think the environment is being protected?
RUBRIC

4—Facts are presented clearly to three students; active listening is demonstrated through ap-
propriate body language and correct oral repetition of facts learned/individual cooperation
and contibution signifcantly enhances thergup’s progress; the visual and @rcompo-
nents of the collage and the debrief reinforce the audience’s understanding of the topic, its
ongoing problems and possible solutions.

3—Facts are read verbatim to three students; effort to actistdn is demonsaited by body
language and oral repetition of one fact; individual cooperation and contribution somewhat
enhances thergup’s piogress; the visual and arcomponents of the coja and the de-
brief reinforce to a degree the audience’s understanding of the topic, its ongoing problems
and possible solutions.

2—Facts are presented in a confusing way; body language and/or incorrect oral repetition of
facts indicates lack of active listening; individual cooperation and contribution toward the
group’s progess is laking; the visual and at components of the colia and the darief
confuse the audience’s undgending of the topjdts ongoing problems and possible solu-
tions.

1—Facts are presented flippantly or not at all; negative body language and inability to repeat
facts orally demonstrate no attempt to actively listen; individual cooperation and contribu-
tion detact from the goup’s piogress; the visual andarcomponents of the colja and the
debref shaw little relevance to the topic or its onong problems,and ofer no possile
solutions.
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[0 MIDDLE SCHOOL CLUSTER - GRADES 6-8
Authority (ILRE Theme)

AN

ORGANIZING QUESTION(S)
What is government and what should it do?

LEARNING GOAL(S)

0000 =

Demonstrate an understanding of the form and function of tribal governments.

THEMATIC QUESTIONS/CONTENT

* What is tribal government?

* What is the purpose and function of tribal governments?

AVAANANA

* How are tribal governments organized?

* How do tribal governments make, apply, and enforce rules and laws for others?

A
D

* Where do the people in tribal governments get their authority to make, apply, and enf
rules and laws and to manage disputes about them?

PERFORMANCE TASKS

Individual Performance Tasks

0 s §00

1. Each student will prepare a visual flow chart of tribal government describing the struc
purpose, and function of a specific tribal government.

AUVAVAS

2. Following the study of tribal governments, the class will visit a tribal council meeti
Each student will participate in a reenactment of a tribal council meeting.

S O 0D@— — —
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Group Performance Task

3. Working in cooperative groupstudents will select andvastigate a tribal (concern) prob-
lem. Each group will pretend to be members of the tribal council, and will propose a s
tion to the problem (concern). Students will predict the impact of their proposed solu
and present the predicted results of implementation of their solution through an oral pre
tation and the use of visualeg., graphs,flowmaps,charts,etc The pesentdion will be
given to the class and/or to a panel of local adults (possibly members of the tribal cou
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DEBRIEF OF LESSON
The class will discuss the following questions:
* What were some of the similarities and differences in the tribal governments studied?

* What were some of the things your group considered whbeitling on what solution to
propose?

RUBRIC

4—The flow chart accurately describes the structure, purpose and function of the tribal govern-
ment in a visual format; the presentation demonstrates that the problem and proposed solu-
tion are well documented, and uses reliable resources; the proposed solution is realistic and
demonstrates a clear understanding of the function and power of the tribal council of the
specific tribe chosen for study; the visual and oral components of the presentation signifi-
cantly enhances the audienseindestanding of the mblem,the poposed solutionand
the predicted results.

3—The flow chart describes with reasonable accuracy the structure, purpose and function of
the tribal government in a visual format; the presentation demonstrates some documenta-
tion of the problem and proposed solution, and uses reliable resources; the proposed solu-
tion is realistic and reflects some understanding of the function and power of the tribal
council of the specific tribe chosen for study; and visual and oral components of the presen-
tation somewhat enhance the audience’s understanding of the problem, the proposed solu-
tion, and the predicted results.

2—The flow chart describes in confusing visual format and with a few errors the structure,
purpose and function of the tribal government; the presentation demonstrates little docu-
mentation of the problem and proposed solution, and reliability of resources used is ques-
tionable; the proposed solution is unrealistic and/or reflected little understanding of the
function and power of the tribal council of the specific tribe chosen for the study; the visual
and oal components of the @sentfion tend to confuse the audiereahdestanding of the
problem, the proposed solution, and the predicted results.

1—The flow chart inaccurately and in confusing visual format attempts to describe the struc-
ture, purpose and function of the tribal government; the presentation is unsupported by
documentation of the problem and proposed solution, or by reliable resources; the proposed
solution is unrealistic, reflects little understanding of the function and power of the tribal
council, and is not relevant to the specific tribe chosen for study; the visual and oral compo-
nents of the msentdion confuse the audiensetundestanding of the mblem,the po-
posed solution, and the predicted results.
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[0 HIGH SCHOOL CLUSTER - GRADES 9-12
Spirituality (ILRE Theme)

ORGANIZING QUESTION(S)

« What protections ae& guaanteed in theAmerican Indian Feedom of Religpon Act
(A.LF.R.A)?

* What rights are guaranteed to all people under the freedom of religion clause of the
Amendment to the Bill of Rights?

\
LEARNING GOAL(S) ..
J

Demonstree an undestanding of thegasons why Améan Indians hae been anted certain
religious nghts tha go beyond the limitéions imposed Y the Rrst Amendment to the Bill of
Rights.

0
D R R

THEMATIC QUESTIONS/CONTENT

* In what settings are American Indians allowed to practice their religion?

« What is the difference between the establishment clause and the free exercise clause

* Wha provisions were ganted in thémerican Indian Feedom of Religpn Act tha specif-
cally addresses traditional religions of the American Indians? .

* What impact does the decision in the case Lee v. Weisman have on students in Monta

PERFORMANCE TASK
Individual Performance Tasks

1. Each student will create and draw a symbol and explain its meaning to the class.

OO @OOOLe- @OOC0E @000 @008

2. Each student will identify and explain in writing the symbolism depicted in the movi
Walking in a Saed Manner.

Group Performance Tasks

3. Small goups will detemine the connection beegen Lee vWeisman, A.l.LF.R.A.and the
movie, then orally report their findings to the class.

4. The class will collectively label the individually created symbols by categories suc
“animals, environment and religion.”
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5. The ¢ass will discuss the use of the symbolsalatron to the povisions of A.l.LF.R.A. and
the First Amendment.

DEBRIEF OF LESSON

1. What a& some symbols used in non-Indiahigions? What restrictionseplaced on their
use? Why?

2. Why are Indian religions allowed much more latitude?
3. What did you learn that you didn't already know?
RUBRIC

4—The explanation of the created symbol is clear and logical; the written interpretation of
symbolism from the film demonstrates mastery of critical observation skills and a basic
understanding of the symbols’ meanings; the presentation illustrates a clear comprehension
of the impact of the cited laws on the practices of Indian and non-Indian religions; partici-
pation in the discussion reveals an accurate working knowledge of the connections between
the annoteed symbols andlin symbols and theiedation toA.l.F.R.A. and the FFst Amend-
ment.

3—The explanation of the created symbol is reasonably clear and logical; the written interpre-
tation of symbolism from the film demonstrates some mastery of critical observation skills
and a basic understanding of the symbols’ meanings; the presentation illustrates a compre-
hension of some of the impact of the cited laws on the practices of Indian and non-Indian
religions; participation in the discussion reveals a basic working knowledge of the connec-
tions between the annotated symbols and film symbols and their relation to A.l.F.R.A. and
the First Amendment.

2—The explantion of the ceaed symbol iseasonably clear, but lacks iogthe witten inter-
pretation of symbolism from the film shows little mastery of critical observation skills or a
lack of basic understanding of the symbols’ meanings; the presentation illustrates little
comprehension of the impact of the cited laws on the practices of Indian and non-Indian
religions; participation in the discussion is minimal and shows little knowledge of the con-
nections between the anntgd symbols andlin symbols and theirelation to A.l.F.R.A.
and the First Amendment.

1—The explanation of the created symbol is unclear and lacks logic; the written interpretation
of symbolism from the film shows a lack of mastery of critical observation skills and a lack
of basic understanding of the symbols’ meanings; the presentation demonstrates no com-
prehension of the impact of the cited laws on the practices of Indian and non-Indian reli-
gions; participation in the discussion is nonexistent.
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[1 Evaluation Methods []

From:Comnunity Stogtelling, Northwest Indian Edud#n Technical Assistance Center, Gonzaga University,
School of Education, Spokane, WA 99258-0001.

The two methods of evaluation recommended for use in Indian Education prograragiare
ralistic evaluationandauthentic assessment.

[0 Naturalistic Evaluation

In Guba and Lincols book Effective Evaluatiorf1981, pg. 153), tlyesite thee main kinds of
measues in collecting da through naturalistic evaluation. These measuregayreteriewing,
(b) observations, and (c) non-verbal communications.

“Of all the means of exchanging information or gathering data known to man, perhaps
the oldest and mostspected is the cearsdion. Simple or comple face-to-ace &changes
between human beings vmseved for eons to corey messges,express sympidy, dedare
wars,male truces,and pesere histoy. As an &tension of thaheitage,interviewing—the
“conversaion with a pupose” (Dexter, 1970, pg. 136)—is pegpkahe oldest and dainly
one of the mostaspected of the tools thie inquier can usé (Guba and Lincoln1981).

These approaches restmwith traditional and contempary tribal values. Accaling to Guba
and Lincoln, interviews may take many forms. Interviews may rangeebetioose and unsi-
tured to a hight structured forma sud as a questionnair The interiewer tries to enter the subjec-
tive woild of intewviewee Guba and Lincolnafer to Gaz and Hoglands (1978) gplorations of
guestions in unstructured interviewing.

1. Is this question necessary? How will the response be used? Analyzed?

2. Does this question cover the topic? Are other additional questions necessary?

3. How will this question be int@reted? Does the intdewer need othelaicts concering the
matter bebre the anaer will make sense? Does the inteawer need or ant knavledge of
the espondens dtitude (peferencesyalues,beliefs) on the ntger? If so,ought one to
probe the contenintensity stebility, or deth of those titudes, values,feelings? What
dimensions would be valuable to have?

4. Do the respondents have the information to answer the question? Has the interviewg
lowed for differences? How reliable would the interviewer expect the responses to be

5. How valid overall does the interviewer expect the answer to be? Is the question leadin
it framed in alue-neutal tems? Is it parof a esponse set? Is thesponse ligly to be
adequee? Wil the respondent be willing tage the inbrmaion? Under wat circumstances?
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Wha assumptions arimplicit in the questionWha is talen for granted ly the inter
viewer? What are possible frames of reference for the questions?

Charactestics and skills of the inteilewer are important considéi@ns in poviding an efec-
tive evaluation. Interviging skills stessed by Dder (1970) aseported g Guba and Lincoln (pg
142, 1981) are:

1. stressing the interviewer’s definition of the situation,
2. encouraging the interviewee to structure the account of the situation,

3. letting the inteviewee intoduce to a considalde extent (an &tent which will of course
vary from project to project and interviewer to interviewer) his notions of what he regards
as relevant, instead of relying upon the investigator’s notions of relevance [p. 5].

Tymitz and Wolf (1977) list the necessary traits of an interviewer as:

» People should not be placed as imtewers in situgions where theg will encounter pet
peeves.

* People who are unaiid to enter into ne situations but Wwo can also be unolbgive make
good natural inquirers.

* Good listeners make good observers, as do people with a wide range of interests.

* People vho ae relatively unfamiliar or \alue flee with espect to situgons male good
participant/observerbecause tlyedon't feel compelled to intpret. Pak people with the
most potential to “go in clean” whenever you can.

» Curious, inquisitive people are good candidates for natural inquire [pp. 12-13].

OO Authentic Assessment

Authentic assessment is a methodval@gtion designed teeflect real-life situaionsandchal-
lenge a student’s ability to demonstrate what he or she has le@hkteeska Native Education and
TechnicalAssistance Centefl992).There ae thiee assessment atieges desdbed d length as
Appendix A. These strategies are: performance and projects, portfolios, and final exhibition.
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. Components for Effective Law-Related
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Education Lessons

Community Resource Persons (CRPs):

Guidelines for Using Them Effectively

. Suggestions for Handling Controversy

for Teachers and Resource People

. Adversary Approach

. Teacher Reminders of How to Relate to
the Indian Child

Examples of Legal Issues Governing

American Indian Tribes
Tribes or Bands Identified as

Beneficiary or Wards

. Our Elders From a Native American Perspective
American Indian Folklore
. Treaty of Fort Laramie Summary

. The Fort Laramie Treaty of 1868

. Treaty of Hellgate
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Appendices

[1 Components for Effective LRE Lessons [

[0 Background Information

What do the students already know? What else do they need to know before proceeding

[1 Objectives

What do you wvant the students to kmoand to be lale to do athe end of the lesson? Lesson
objectives should be clear, realistic, achievable and measurable.

[1 Participatory Activities

Becoming aesponsible citizen requires laarg and pacticing maw skills. An effective LRE
lesson provides opportunity to participate in activities such as debate, role-playing, mock hea
and trials, election process, individual and group decision-making, and other forms of critical thin
and civic involvement.

—W A A AN

0 Balanced Use of Case Materials

Rules and has ae developed vhen ideas and/or actionsean confict. Thereforedealing with
controversy is an essential part of LRE programs. Issues should be addressed from more th§
viewpoint supported by appropriate case materials.

| am sitting outside my hogan. | am thinking, looking at the
red rocks, the ridges, the sheep, the plants, and all in my

world. | am thinking what it will be like in the future.
—Thomas Littleben, Rock Point School

N
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[0 Community Resource Persons

The use of a Comumity Resouce Rerson (CRP) weneer possite increases the ffctiveness
and alidity of the LRE lessonThe CRP is msent not toaplace the tedeer, lut to lend &pertise
to the lesson. Rather than delivering a lecture, the CRP is most beneficial when working directly
with the students, and when given adequate direction and preparation. (See “Community Resource
Persons:Guidelines ér Using Them Effectively.”)

O Debrief

Were all the lesson objevts met? The déorief is usualy done in the drm of a question/
answer session to determine what the students learned and to provide immediate feedback to indi-
vidual students on theimm knowledge and skills. The ddrief is also useful to the telaer to
indicate what needs to be added, changed, or deleted from the lesson for future use, and what
follow-up is needed.

O Indian LRE

Lessons in Amecan Indian Lav-Related Edudaon will be most dective if, in adlition to the
components described above, there is a clear focus on tribal laws and/or cultural mores. Teachers
are also encouraged to be aware and considerate of possible cultural differences that may comple-
ment and/or conflict with certain activities or classroom expectations. (See “How to Relate to the
Indian Child in the Classom,” “Native Amercan Cultual Differences,”and samples of ILRE
lessons.)

NOTE: For more information about effective LRE lessons, see “Defining Law-Related Education.”
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[1 Community Resource Persons (CRPS):

Guidelines for Using Them Effectively [

to the effectiveness of Law-Related Education programs. Not only do CRPs bring content kn
edge to the lesson, but they also serve as positive adult role models in non-threatening situg
Their interaction with students can help to encourage positive behaviors and favorable attigaes
towad the lav.

Research has shown that the appropriate use of community resource persons contributes s

e
§
S
<+
The teacher’s first concershould be caful selection of a CRPThe resource person choseng
should be knowledgeable about the content being taught, willing to take suggestions about wo ! g
with students and, hopefully, have a positive attitude about youth. 1

Because most CRPs are not trained teachers, they need information to make their particif$
more successful.The esouce peson needs to bdear in addance &out wha procedues and
results the teacher plans. In many cases, the CRP would prefer to be involved in the pla
process. The following guidelines and procedures should help to ensure the CRP’s success.

Well before the visit, the CRP should know:

P 800

* What is the topic and what strategies do you plan to use? Be specific about what the
will do: Judge a mock trial, coach participants in a role play, lead a discussion, etc. G
sider the necessity of designing the activities to involve all students, including any who

typically be less enthusiastic. ..

o

* What is the class like? Include such details as number of students, age and grade
cultural background as it affects learning, level of knowledge about the topic.

4.
*
* What are the practical arrangements? Specify room size and configuration, equipigx
available, amount of time available, presence of students with special physical or leargg
style needs. I

* How does this lesson fit in your curriculum? Consider how it follows previous lessons &
sets up future lessons, its goals and objectives, and what focus you want the CRP to tadie
is important to emphasize the need to maintain a balanced presentation, especially &¥3n

you may need to invite a second CRP to present the opposite side.

techniques will you use?The CRP mygalso be helpful dimg evaluaion procedues and in

* What happens at théose of the lessonWill you or the CRP handle thelteef and what .I.
setting up extension activities. X
X
S

Prior to the CRFs visit,the teaber should pFpae the students to posigly paticipate in the
lesson l having them cede questions to askean something laout the CRF ba&ground,or 7,
practice a procedure (hearing, debate, etc.). Be sure the students know how they will be e’/ 4atged.
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e Suggestions for Handling Controversy

for Teachers and Resource People [

1. Develop classroom rules for handling controversy (share them with the resource person).

2. Make the naure of the disgreement ear Identify the issueclalifying areas of greement
and disagreement. Name the underlying assumptions. Avoid slogans. Insist that students
be concrete.

3. Make sure that students argue ideas, not personalities.
Students should attempt to understand other perspectives.
Students should admit doubts and weaknesses in their position.
They should concentrate on evidence, not speculation.

4. Good opinions a suppoated by facts logically agued,andarticulaed with dearly deined
terms.

5. Remember, the suggestions above should also apply to the adults involved.
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[1 Adversary Approach [

[0 Adversary: A Simplified Classroom Trial Technique

Advantages

1. By usingadversarythe students can be iattuced into trial proceedings without much of

the complexity of doing a mock trial.

It saves nuch time Geneally, adversay can be doneery easiy within one ¢tassroom

period.

There are no minor roles. Each student critically involved as a major character.

Since the students are working in triads, shy or reluctant people are not forced to rol

or act in front of others.

This can be an ideal method of developing a full mock trial. Simply add the roles as j
wish. For example, on day two, each side may have a witness or have a jury involved

Instructions

1.

2.

The activity can be done with any size class.

Arbitrarily divide the tass into goups of thee If anyone is left oer, have them act as

observer.

Have each pécipant in eab group decide upon ale, sut as judg, plaintif or deen-

dant. They will rotate roles for three rounds.

Using the role descriptions below, read the brief statements about each role.

Select a case and dibuite FACTS of the case to all of theayps. Do not didose the
ISSUE or the DECISIONTtahis time. To extend this activity, simply bring in more cases.

Hawe the paticipants ple-play within their indvidual goups. e plaintif speaks ifst,
then the defndant. he judge ma ask questions befe he maks his decision andvgs his

reasons.

Have judges explain decisions to the whole class.

It is likely that there will be more than one decision per case. Point out that, as in a
courtroomthere ae maly varialdes tha enter into a decision;@, the judg, the testimom,

how well the case was presented, etc.

Read ISSUE and DECISION to class, if appropriate.

e Appendices e
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10. Rotate the roles and repeat the process twice with a new case each time.

11. The following questions are suggested for debriefing the activity.

a.
b.
C.

d.

Which is the most difficult role to play? Why?
How well (realistically) did the participants play their roles?
What were the issues in this case?

Were the judge’s decisions “fair”?

*See lesson plans for more ideas.

Role Descriptions

Judge:

Plaintiff:

he judge nmust see thaboth dies hae a fir change to pesent their caseShe
judge should not interrupt or dominate the proceedings.

This person has accused the defendant of doing or not doing something which he
thinks is undir. He is the one to has asid the courto hear the casén a small

claims cout the plaintif is asking the judg to male the deéndant pg him an
amount of money (under $500). He speaks to the judge first.

Defendant:  This peson has been accusedthe plaintif. He has been summoned into ¢aund

is probably appearing against his will. He listens to the accusation and then either
tries to prove it untrue or gives reasons to justify his actions.

Adapted from: Law in America Society Journal of the National Center for Law Education. Volume
Two. NumberTwo. Nov. 1973.“Pro Se Cour A Simulation Gamé' Arlene Gallgher and Elliott

Harstein, pp. 26-30.
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[1 Teacher Reminders Of How To Relate To The Indian Child [

Although a mmber of these téniques relate specifically to Amean Indian @ildren, many
of the tetiniques adressed pply to efective teabing tediniques theshould be encoaged for all

teaching.

1. Do not expect eye-contact when talking to an Indian chitlnlvered eyes and head show
respect.

2. The Indian child may not talk freely about himself before you first talk about yourself.

3. An Indian child may not be quick to respond individually. At first, he will perform best i
groups. Individual response is often gradual.

4. Indian children at home learn much by observation andaralways allowed to ask ques-
tions. Therefore, an Indian student may not ask questions, if he is not urged.

5. Non-Indians should ma&kthe frst move toward cooperatiomith the Indians.There will
be very little communicatiowith Indian children unless the teacher has the trust of t
student.

6. Customary Indian students lva not been agld to &presgheir opinions.They should be
encouraged to contribute their thinking.

7. Idioms or expressions could be misunderstood or haveeaning to the child, such as

“take your seat.” The student may thirduymean he should giaip his dair. Remember
the child’s first language may not be English and all terms are not easily translatable.

Words Are Arrows
Words are arrows
and can pierce you hard.
Anger drips
from the
wounds
of
words
used like
arrows.
And pain
is remembered
in the
scars.
—White Deer of Autumn.
The Native American Book of Change
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8. Expect a gentle handshake as a sign of respect.

9. Expect a gentle subdued tone of voice.

10. Expect clock time to be more important to a non-Indian.

11. Avoid ethnocentric questions like, “What do Indians think about?”

12. Moral value diferences—modesty ngae misundestood ageluctance or gmess § the
general society.

13. Respect must be mutual and understood.

14.Prejudicial attitudes may be the underlying problems thatmoagurface immediately yet
may be the root of the problem. (This may not be easily recognized.)

15. Watch what you saysometimesamarks a made jokingt or unintentionally that affect a
child personally. Avoid stereotypes about American Indians.

16. Lak of self-esteem or l&aof self-identity Fnding aplace toit in and being acqeed mg
result in problems for the child.

17.Be familiar with the aild’s cultue. Attend Americamndian cultual events and makyour-
self visible within the Indian community.

18. Thee is a need to kmothd the cultual values of American Indian children ynaot be the
same values of the general society.

19. Praise and scold privately, rather than in front of one's peer group.

20. Criticize constructively, never destructively. Accent the positive.

21. Smile—be friendly but not aggressivRespect thehild’s right to privacy.
22. Do not stand too close, talk loudly, nor too fast.

23. Listen closely, avoid intrusive questions.

24. The use of humor is important.

25. Do not use highly technical terms and jargon.

26. Active listening and time for thinking may result in a delayed response.
27. Demanding does not result in cooperation from a child.

28. Establish and maintain a warm climate where each chileasgnized by himself and oth-
ers as a worthy individuaChildren recognize rejection when regarded as unworthy or
hopeless. Each child has intrinsic worth. Each is unique.
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NATIVE AMERICAN CULTURAL DIFFERENCES
NATIVE AMERICAN EurRO-AMERICAN
TiME Unscheduled deliberation ..............cccccevvvvvvveiinnnnns Scheduled spee(
SBASONS ..eeiiiiiii e e Datey
Present/Past ..o iiiieeeeee s Present/futurg
CYCHC e Linear
SPACE Personal ... Persond
COMMUNAL ... Private
PossEssIoNs ACCUMUIALION ......vuiiiiiiiicie e Accumulation
TO SUNIVE ...ttt e e To possess
TO SNAIE ..uei e For status
FamiLy Unit EXIENAEA ....coviiieeeee e Nucleal
Inter-generational............ccccoeeiiiiiiiii e Separated by ag
ACHIEVEMENT Through cooperation..........cccoeeevvevviiieeeeeeennnnnn. Through competition
Honored by giving .....ccoooveeeeeeeiiiieiiiiiins Honored through receiving
RELIGION INCIUSIVE ... e e Exclusive
Inter-related .........ccoooiiiiii Separatist]
Individualized .............ooviiiiiiiiii e, Institutionalized
SoclAL Status Family Name .........ooooviiiiiciiiee e Economic Status
Tribal affiliation ...........ccoiiiiiii Occupation
LEARNING STYLE  OFal cuuiiiiiiiii e e s Audio
Conceptual ......ceeeevveeeiiiiiiiie e To record/recite
VISUAL ... Visual
Perceptual ... Literate
EXperiential ... Scientific
Learn by eXPeri€NCe........cceeeeeeeeeeeeeeeeeeeeeeiieeeee e Methodical
(1)(2) This informaion was adpted flom:NativeAmetican Family Empavemment Cultual Sensitiity Training
For Piofessional Edudanal and Social Seice Poviders. This pioject was funded $ a gant fom the
United States Department of Agriculture through the Cooperative ExtensidoeSard Montana St Uni-
versity.
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/ [1 Legal Issues Governing American Indian Tribes [

YT

If a man loses anything and goes back and looks carefully
for it, he will find it . . . | feel that my country has gotten a
bad name, and | want it to have a good one; and | sit
sometimes and wonder who has given it a bad name.
—Sitting Bull

YV vy

[1 Court Decisions

Constitution Art. 1 Sec. 8 (Commerce Clause)—define the sovereign status of Indian tribes.
Marbury v. Madison—established the right of the Supreme Court to interpret law.

Johnson v MclIntosh 1823—discovery doctrine;the Indiansetain the ight of occupang on
lands discuered by Europeans/United Stas. The ‘discoverynaion must still ngotiae treaties
with the Indians for land acquisition.

YTy

Cherokee v. Georgia 183%-Tribes aredlomestic dependennaions subject to L. Congress
but not stée law, but as sub retain their ight of tribal sorereignty The dominant sta must potect
the right of the tribe to govern themselves.

Tulle v. Washington 1942—Cannons of Treaty Construction.

When the Supreme Court makes a court ruling regarding Indian treaties the following prin-
ciples must apply:

1. Ambiguous language in treaties will be decided in Indian's favor.

2. Treaties are to be interpreted as Indians would have understood.

3. Treaties will be liberally construed in favor of the Indians.

4. Treaties keep for Indians all rights that have not been granted away.

4

Oliphant v. Suquamish IndianTribe 1978—limits tribal jurisdiction over non-Indians to mis-
demeanors in criminal cases, unless expressly granted by Congress.

N d

[0 Congressional Law

Northwest Ordinance 1789—Indian lands shall ner be taken awawithout Indian consent
unless in justified and lawful wars authorized by Congress.

BIA established 1924—The BIA was created to carry out the trust responsibility of the federal
government. However, this agency has become a vehicle to assimilate the Indian people.

Yy
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Indian Removal Act 1836— Moves eastern Indian tribes west of Mississippi River.
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Cheyenne (Tongue Indian River) 1884-Creates the Cheyenne Indian Reservation.
Fort Belknap 1888—Creates the reservation for the Gros Ventre and Assiniboine.
Rocky Boy 1916—Creates the reservation for the Chippewa and Cree people.

Metis—Decedents oT he Little Shell Band of Chippea who ae without a land baseThe
leadership of this group continues its efforts to gain federal recognition as a tribe. (1993)

Major Crimes Act 1885—This act gve the &deral government original jurisdiction over 14
major criminal offenses.

General Allotment Act 1887 (Daves Act}—Reservéion land dvided into indvidual allot-
ments. Excess lands not needed to provide Indian allotments was disposed for the purpose of n
Indian settlement.

CongressionalActs and Presidential Orders tha reduced the se& of reservéions 1887 -
1934.

Enabling Act 1888—Western territories ginted theight to gply for stdaehood with a witten
constitution that recognizes Indian land rights.

Indian Citizenship Act 1924—All Indians not ecognizd as citiens under thAllotment Act
were granted citizenship.

Indian ReorganizationAct 1934 (Wheeler-Howard)—The Act providesdr Indian self-gv-
ernment, resource conservation and development.

Johnson - O’Malley Act 1936—Granted contracting authty with the stées to the Seetary
of the Interior for education, health, and social welfare.

Title 18, 1948Indian Country” —the land within the exterior boundaries of the reservations
regadless of avnership status. Also includededndian comranities not within the boundas of
a reservation and all allotments with Indian title.

Public Law 280, 1953—Conveys to certain states the right to maintain law and order on desig-
nated Indian reservations.

Termination Laws -1953—Laws tha ended the trst reldionship with nedy a hunded tribes
and poses a threat to all existing tribes.

| have heard talk and talk . . . Good words do not last
long unless they amount to something.
—Chief Joseph
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Indian Civil Rights Act 1968—assuring certain rights against infringement, which are similar
to those contained in the Bill of Rights.

Indian Self-Detanination/Educational Assistanéet 1975—This act allevs the tibe to ad-
minister federally funded programs.

Indian Child Welfare Act 1978—Gives superiorigatiction to tibal couts in maters of adop-
tion or foster care placement in cases involving children of Indian descent.

[0 Montana Treaties

“Reserved Right Doctrine”—while making treaties, tribes keep for themselves all rights not
expressly granted to the federal government.

Fort Laramie Trety 1851—Treay tha design&ed tibal reseres pr all tibes in Montana
except the Blackfeet, Salish, and Kootenai.

Hell Gate Treaty 1855—Treaty that designated tribal reserves for Salish and Kootenai tribes.
Blackfeet Treaty 1855—Treaty that designated tribal reserves for Blackfeet tribe.
Crow Treaty 1868—Treaty that designated tribal reserves for Crow Tribe.

Treaty Period end 1871—Further negotiation with tribes by federal

[0 U.S. Constitution

The utmost good faith shall always be observed toward
the Indians; their land and property shall never be taken
from them without their consent; and in their property,
rights and liberty, they shall never be invaded or disturbed,
unless in just and lawful wars authorized by Congress; but
laws founded on justice and humanity shall from time to
time be made, for preventing wrongs done to them, and for
preserving peace and friendship with them.

—United States Congress Northwest Ordinance, 1787
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[1 TRIBES OR BANDS IDENTIFIED AS BENEFICIARY OR WARDS [ N\

American Indians hee been identiéd as“wards” of the £denal govemment. This trustee

relationship between the federal government and tribes/bands actually stems from the consti@idibn
of the United Sties in which Congess is the trstee This is a esult of the constitutional peers of

Congress to ratify treaties and regulate commerce with Indian tribes/bands. Federal exeq || re
agencies have been delegated these trust responsibilities primarily under the Interior Departgaaht.
The term ward and trustee was language used by the court system in 1832 under Chief Justi »hn
Marshal, who formally identified the trustee relationship between the federal government an¢

dian tribes/bands. It is the responsibility of the federal government (Congress) to uphold the tg@q@y
provisions of Indian ibes/bands. Tbal lands a& held in tust which means thiathese lands ar

free flom stade taves. Indian ibes/bands @ piotected lg the Bueau of IndiarAffairs and thg are

entitled to the right of occupancy on lands established as reservations.

Today, the Indian tibes/bands do not consider themsshas‘wards,” rather thg recognize
themselves as a beneficiary of the services and protections that are provided to them und e
trustee relationship that exists under the treaty rights negotiated between Congress and Indian | les/
bands. Alsotrust relaionship is ecogonied under gecutive agreementslegislation,and cour
decisions. In 1934, Congress passed the Indian Reorganization Act. Some tribes adopted thi || pd-
eral policy. This act allowed tribes to establish their own tribal constitutions, to organize their §
tribal governments, and to charter corporations. Tribes have the same right to compete for f&&2al
funding for government services as states, counties, and local governments. The tribes/bandQizave
taken upon themselves to manage these federal funds in order to provide government servig Yy {for

their people, whether they are enrolled members of a tribe/band or live off the reservation.

Tribes/bands Wo have coporae dhartes ae &le to mange and estalish business enter
prises. Theg can also marge their tibal lands and rtaral resourcesoir economic deelopment.
These tribal assets, such as the land, natural resources, and business enterprises on resef
have indirectly benefited individual enrolled tribal members. They receive tribal dividends or
capita payments as share holders of their respected tribal corporations because they are e
members of a federally recognized tribe.

Indians are the only race of people who must
legally prove that they are Indian.

R R R A R R R R RS

e Appendices e



vvvvv vvvvv vvvvv vvvvv
/4044¢>—<4¢»44>—<¢¢4¢¢>—<440¢4>—<¢4444>—<4¢»4¢>—<¢44¢0

YaVavavay

4

[
)
)
»
4

// [1 OUR ELDERS FROM A NATIVE AMERICAN PERSPECTIVE [l

In Ameiican Indian cultug, eldes ae the people thwo ae recognizd as indiiduals knavl-
edgeale in mary aspects cAmerican Indian cultug, history, folklore, Amercan Indian languge,
values, and spirituality. These individuals pass on the knowledge of tribal traditions. Elders, who
are our teachers, are to be respected and valued as the caretakers and care providers of our Amer
can Indian way of life.

American Indians place ncheonologcal age restiction when deihing an elder Raher, an
elder is an indiidual who is knavledgealte in American Indian customs andattitions. This is
realized by exp@éence and though inteactions with onedamily and trbal community Our el-
ders are held in high esteem. They are respected and appreciated for their wisdom and advice.

The White Buffalo Woman then turned to the children,
because they have an understanding beyond their years and,
among Indians, the right to be treated with respect which is
shown to grownups. She told the little children what the
grown men and women did was for them. That the children
were the greatest possession of the nation, that they repre-
sented the coming generations, the life of the people, the
circle without end. "Remember this and grow up, and then
teach your children," she told them.

—Lame Deer and Erodes, 1967

[1 AMERICAN INDIAN FOLKLORE [

The folklore of tibes throughout North Amma is used Y tribesmen as a means teperve
and maintain their tribal heritage. Storytellers utilize this oral tradition as a method of passing on
their culture, historyand gography. These stories further instrumiity in suvival skills, prepare
youth to be contributing adults, and instill the values and morals of the tribes. In the telling of tribal
folklore, it is important that a person understand many tribes have serious taboos against the telling
of specific stories during cein seasons. Histoally, mary of the tibal stories wee told in the
winter months Wen thee was less tbal actvity. It was dumg this time of less adfity that
children and adults could have greater concentration and attention focused on the folklore pre-
sented to themylthe tibal stoiteller. Moden tribes still obsere the taditional seasonal sigelling
taboos.
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[1 Treaty of Fort Laramie Summary [

September 17, 1851

As emigants cossed the plains in Ige rumbersdiplomaic as vell as militay measues were
undertalen to pesene peace with the Indian&.treaty established formal rélans with the ndh-
em plains tibes at Fort Laamie in 1851 and sought taig security ér the werland travelers. The
treaty set boundaries for the various tribes, authorized the United States to build roads and
posts, and provided restitution for damages to white travelers. A similar trasitsigned with the
southern plains tribes at Fort Atkinson in July 1853.

An inherent stipulation in these treaty negotiations was
the trust responsibility of the United States government
to provide for the health, education and welfafe
of the Indian people.
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ANANANANTA.

Treaty of Fort Laramie
April 1868

A treaty with the Sioux and their allies was drawn up by the Indian Peace Commission a
Laramie in 1868. It recognized hunting rights of the Indians in the Powder River area, close
Bozeman Trail and withdrew the military posts built to protect it, and established a Sioux res¢
tion west of the Missouri in what became the state of South Dakota.

e _AANNANTA
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United States v. Sioux Nation of Indians

June 30, 1980

In the Treay of Fort Laramie (1868) the United S&s guaanteed a lae reservéion to the
Sioux and declared that no further cessions would be valid without the consent of three-four§ '
the adult males. But in 1877, the land of the Black Hills was confiscated by the United Statesgls!
mary yearss the Sioux sought caaction to ectify tha action.The Cout of Claims fhally decided Y ‘
that the 1877 law constituted an illegal taking of the land and that the Indians were due comp i
tion with interest, for a total of more than $100 million. The Supreme Court upheld that decis h l
thus weakening or discrediting the presumption of congressional good faith asserted in Lone® ™=

v. Hitchcock (1903).
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// [1 THE FORT LARAMIE TREATY OF 1868 [l

Treaty with the Sioux - Brulé, Oglala, Miniconjou, Yanktonai, Hunkpapa, Blackfeet, Cuthead,
Two Kettle, sans Arcs, and Santee - and Arapaho, 1868.

[J ARTICLE 1.

Y

From this d& forward all war between the paies to this greement shalldrever ceaseThe
Govenment of the United Stes desies peaceand its honor is heby pledged to lee it. The
Indians desire peace, and they now pledge their honor to maintain it.

Vavava ey

If bad men among the whites, or among other people subject to the authority of the United
States, shall commit any wrong upon the person or property of the Indians, the United States will,
upon poof made to thegent and forwated to the Commissioner of Indiaffairs at Washington
City, proceed tonce to cause thefehder to be aested and punished acdorg to the lavs of the
United States, and also reimburse the injured person for the loss sustained.

Yoy

If bad men among the Indians shall commit wrong or depredation upon the person or property
of ary one white, black, or Indian,subject to the authity of the United Stees,and & peace
therewith, the Indians herein named solemnly agree that they will, upon proof made to their agent
and notice  him, deliver up the wong-doer to the United S&s,to be tred and punished acabr
ing to its lavs; and in case tlgawillfully r efuse so to dahe peson injued shall beeimbursed for
his loss fom the anuaities or other mones due or to become due to them under this or otbati¢is
made with the United Sies. And the Pesident,on adising with the Commissioner of Indian
Affairs, shall pescribe suchutes andegulations for ascertaining daneggunder the pwisions of
this artide as in his judgment ngdbe poper But no one sustaining losdile violaing the povi-
sion of this treaty or the laws of the United States shall be reimbursed therefore.

[J ARTICLE 2.

YaVavavay

The United States agrees that the following district of country, to wit, viz: commencing on the
east bank of the Missdurver where the brty-sixth paallel of noth latitude cosses the same
thence along lv-water mak down said east bank to a point oppositeeve the nothem line of the
Stae of Nédraska stikes the iver, thence vest acoss saidiver, and along the nttem line of
Nebraska to the one hurett and durth degee of longtude west from Greenwiclthence nah on
said meridian to a point where the forty-sixth parallel of north latitude intercepts the same, thence
due east along said parallel to the place of beginning; and in addition thereto, all existing reserva-
tions on the east bank of saidar shall beand the same isget @art for the @solute and undis-
turbed use and occupation of the Indians herein named, and for such other friendly tribes of indi-
vidual Indians as thrm time to time thg may be willing,with the consent of the United &4, to
admit amongstthem; and the Unitedt&sanav solemny agrees thano pesons &cept those hegin
design&ed and authdzed so to doand &cept such officers, agentmd emplgees of the gvern-
ment as mabe authaeed to enter upon Indiaeservéions in distarge of duties enjoinedydaw,
shall ever be pemitted to pass\er, settle upongr reside in the teitory descibed in this aticle, or
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in such territoy as mg be adled to thiseservationdr the use of said Indiansnd hencefrth they
will and do heehy relinquish all t&aims or rght in and to ay pottion of the United Stas or
Territories, except stcas is emkaced within the limits afresaid,and &cept as heginafter pro-
vided.

[J ARTICLE 3.

If it should @pear fom actual swrey or other sasfactoly examindion of said tact of land tha
it contains less than one hundred and sixty acres of tillable land for each person who, at the tin
may be authared to eside on it under the @risions of this teaty,and a ery consideade number
of sud pesons shall be disposed to commence\atitig the soil asdrmers,the United Stis
agrees to setpart,for the use of said Indianas heein piovided,sud additional quantity of aable
land,adjoining to saideservationpr as near to the same as it can be obtaasethay be required
to provide the necessary amount.

[J ARTICLE 4.

The United Sties agreest@s ovn proper expenséy constuct & some place on the Missaour
River, near the center of saidservationwhere timber and aer may be conenient,the ollowing
buildings, to wit: a warehouse, a storeromnthe use of thegent in storing goods belonging to
the Indiansto cost not less than emty-five hundred dollars; an agency-building for the residence
of the @ent,to cost not xceeding thee thousand dollay a esidencedr the plysician,to cost not
more than thee thousand dollay and ive other hildings, for a capenter,farmer, blacksmith,
miller, and engineer, eado cost notxceeding two thousand doligralso a dwolhouse or mis-
sion-building,so soon as a didient rumber of dildren can be inducedylthe aent to d&end
school, which shall not cost exceeding five thousand dollars.

The United Stees @rees futher to cause to beested on saidaservationpear the otherld-
ings herein authorize@d gpod steam caular-saw mill,with a gist-mill and shinglemachine at-
tached to the same, to cost not exceeding eight thousand dollars.

[J ARTICLE 5.

The United Sties agrees th#éhe gyent br said Indians shall in the fuamale his home tethe
agency-hbilding; tha he shall eside among thenand leg an ofice open aall times br the
purmpose of pompt and dilignt inquiy into sud méters of complaint i and gainst the Indians as
may be presented for investigation under the provisions of their treaty stipulations, as also for tf
faithful dischar@ of other duties enjoined on hing law. In all cases of gwedation on person or
propety he shall cause theidence to be tan in writing and forwarded, tetgher with hisihd-
ings,to the Commissioner of Indigifairs,whose decisiorsubject to theavision of the Sea@tary
of the Interior, shall be binding on the parties to this treaty.

[J ARTICLE 6.

If any individual belongng to said tibes of Indianspr legally incorporaed with thempeing
the head of aaimily, shall desire to commence farming, he shall have the privilege to select, in the
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presence and with the assistance of tienathen in barge,a tract of land within saideservation,

not exceeding thee hunded and twenty aces in &tent, which tract, when so selecteaettified,

and recaded in thé'land-book,”as heein directedshall cease to be held in commbut the same

may be occupied and held in the exclusive possession of the person selecting it, and of his family,
so long as he or they may continue to cultivate it.

Any person wer eighteengass of @e,not being the head of arhily, may in like manner select
and cause to be ¢#red to him or herfor puposes of cultiation,a quantity of land notxeeeding
eighty acres in extent, and tkeepon be entitled to thex&usive possession of the same hs\a&
directed.

For each tict of land so selected a tigcate, containing a desigtion theeof and the name of
the peson selecting itwith a cetificate endorsed thereon tlihe same has beegcordedshall be
delivered to the pay entitled to it,by the agentafter the same shall Yabeen recorded by him in
a book to be épt in his ofice, subject to inspectionyhich said book shall be kam as theé Sioux
Land-Book.”

The President may, at any timeger a swey of the eservation, and, ken so sweyed, Con-
gress shall provide for protecting the rights of said settlers in their improvements, and may fit the
chaacter of the title heldybeach. The United States may pass suehk tan the subject of alien-
ation and descent of pperty between the Indians and their descendants gsbmahought pper.
And it is further stipulated that any male Indians, over eighteen years of age, lodiaeh or tibe
that is or shall hereafter become a party to this treaty, who now is or who shall hereafter become a
resident or occupant of any reservation or Territory not included in the tract of country designated
and described in this treaty for the permanent home of the Indians, which is not mineral land, nor
resened by the United Stiees br special pyvoses other than Indian occtipa, and who shall hae
made improvements thereon of the value of two hundred dollars or more, and continuously occu-
pied the same as a homesteadlie tem of three years shall be entitled toaceive from the United
Staes a ptent for one hunded and sixty aes of land inluding his said impvementsthe same to
be in the drm of the Igal subdvisions of the sweys of the pubc lands. Upon pplication in
writing, sustainedYpthe poof of two disinteested withessemade to theagster of the local land-
office when the land sought to be entered is within a land district, and when the tract sought to be
enteed is not in ayp land distict, then upon saidggplicaion and poof being made to the Commis-
sioner of the General Land-

Office, and theight of sud Indian or Indians to enter dutract or tacts of land shall acae
and be pedct from the dee of his frst impiovements thexon,and shall contine as long as he
contirues his esidence and impvementsand no longr. And al Indian or Indianseceiving a
patent br land under theofegoing provisionsshall theeby and flomthencefah become and be a
citizen of the United Stas,and be entitled to all theipileges and immanities of sub citizens,and
shall, at the same time, retain all his rights to benefits accruing to Indians under this treaty.
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[J ARTICLE 7.

In order to insue the cvilization of the Indians ent&rg into this teaty,the necessity of educa-
tion is admittedespecialf of sut of them as & or my be settled on saidyacultural reserva-
tions,and thg therefore pledge themselvto compel theirtsldren,male andémale, between the
ages of six and sixteen years, to attend school; and it is hereby made the duty of the agent for s
Indians to see that this stipulation is strictly complied with; and the United States agrees that fc
every thirty children beteen said ges wo can be induced or compelled teead schoola house
shall be povided and a teder competent to tehthe elementgrbrandes of an English edutban
shall be funished, wo will reside among said Indiared fithfully discharg his or her duties as
a teacher. The provisions of this article to continue for not less than twenty years.

[J ARTICLE 8.

When the head of amily or lodge shall hae selected lands andaeined his celificate as
above directed, and the agent shall be satisfied that he intends in good faith to commence cultiv
ing the soil br a Iving, he shall be entitled t@ceive seeds andjacultural implementsdr the frst
year,not ceeding in alue one hun&d dollarsand br eat succeedingsar he shall contire to
farm, for a peiod of three yeas moe, he shall be entitled teeceive seeds and implements as
aforesaid, not exceeding in value twenty-five dollars.

And it is further stipuléed tha sud pesons as commencanmhing shall eceie instuction
from the &mmer heein povided for, and vheneer moe than one hundd pesons shall enter upon
the cultivdion of the soil,a second lacksmith shall be mvided,with sud iron, steeland other
material as may be needed.

[J ARTICLE 9.

At any time after ten gas from the making of this ¢aty, the United Stees shall hee the
privilege of withdrawing the physician, farmer, blacksmith, carpenter, engineer, and miller hereir]
provided for, lnt in case of sutwithdrawal,an adlitional sum thezafter of ten thousand dolar
per anum shall be deoted to the edudin of said Indiansand the Commissioner of Indi&-
fairs shall,upon caeful inquity into their conditionmale sud rules andeguldions for the epen-
diture of said sum as will best promote the educational and moral improvement of said tribes.

[J ARTICLE 10.

In lieu of all sums of moneor other anuities prwided to be paid to the Indians bBar named,
under any tretg or treaties heretofore madbege United Sties agees to delier atthe agency-house
on the reservation herein named, on or before the first day of August of each year, for thirty year
the following articles, to wit:

For eath male peson wver fourteen yeas of e, a suit of @od substantial aolen dothing,
consisting of coat, pantaloons, flannel shirt, hat, and a pair of home-made socks.

For each female over twelve years of age, a flannel skithe @ods necessary to make it, a

aid

g

pair of woolen hose, twelve yards of calico, and twelve yards of cotton domestics.
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For the bgs and ¢rls under the ges namegdsud flannel and cottonapds as mabe needed to
make each a suit as aforesaid, together with a pair of woolen hose for each.

And in order that the Commissioner of Indian Affairs may be able to estimate properly for the
articles herein named, it shall be the duty of the agent each year to forward to him a full and exact
census of the Indians, on which the estimate from year to year can be based.

And in addition to the clothing herein named, the sum of ten dollars for each person entitled to
the beneficial e#cts of this teay shall be annally appropriateddr a peiod of thity years, while
sud pessons bam and hun&nd twenty dollas for ead peson who engiges in irming,to be used
by the Secretary of the Interior in the purchase of such articles as from time to time the condition
and necessities of the Indiansymadicae to be poper. And if within the thity years, at any time,
it shall appear thiahe amount of moryeneeded forlothing under this aicle can be ppropriated
to better usesof the Indians named heen, Congess my, by law, chang the @propridion to
other puposes; bt in no @ent shall the amount of thipjgropridion be withdawn or discontined
for the period named. And the President shall annually detail an officer of the Army to be present
and attest the deliveof all the ggods heein named to the Indianand he shall inspect anelort
on the quantity and quality of thegds and the manner of their delly. And it is heeby expressly
stipulaed tha ead Indian wer the ge of four yearswho shall hae remowed to and settled paa-
nently upon said eéservéion and complied with the stipudlans of this teaty,shall be entitled to
receive from the United Stas,for the peiod of four years after he shall va settled upon said
reservationpne pound of méand one pound ofdur per dg, provided the Indians cannot fuish
their ovn subsistencetan edlier dae. And it is further stipuléed tha the United Sties will
furnish and delier to eah lodge of Indians ordmily of pessons legally incorpotad with them,
who shall remove to the reservation herein described and commence farming, one good American
cow, and one god well-brolen pair ofAmerican oxen within sixty dgs after suk lodge or amily
shall have so settled upon said reservation.

[J ARTICLE 11.

In consideration of the advantages and benefits conferred by this treaty, and the many pledges
of friendship by the United States, the tribes who are parties to this agreement hereby stipulate that
they will relinquish all right to occupy permanently the tergitoutside their@servation as herein
defined, but yet reserve thight to hunt on aynlands north of North Plattand on the Raublican
Fork of the Smolg¢ Hill River,so long as theuffalomay range theeon in subh numbes as to justify
the chase. And they, the said Indians, further expressly agree:

1st. That they will withdna all opposition to the consitction of the railroads now being built
on the plains.

2d. That the will permit the peaceful constction of ary railroad not passingver their eser-
vation as herein defined.
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3d. Tha they will not attadk ary persons & home or travelling, nor molest or disturb gn
wagontrains, coaches, mules,cdtle belongng to the people of the United $ta,or to pesons
friendly therewith.

4th. They will never capture, or carry off from the settlements, white women or children.
5th. They will never kill or scalp white men, nor attempt to do them harm.

6th. They withdraw all pretence of opposition to the consttion of the ailroad nev being
built along the Plde River and vestwad to the Rcific Oceanand thg will not in future object to
the constuction of milroads,wagon-roadsmail-stdions, or other vorks of utility or necessity
which may be odered or pemitted Ly the lavs of the United Stas. But should siicoads or other
works be constrcted on the lands of theggervation, the Government will pay the tribe whatever
amount of damage may be assessed by three disinterested commissioners to be appointed by
President for that purpose, one of said commissioners to be a chief or head-man of the tribe.

7th. They agre to withdaw all opposition to the militgrposts oroads now established south
of the Noth Platte Riverpr tha may be esthlished,not in violdion of treaties heretofermade or
hereafter to be made with any of the Indian tribes.

[J ARTICLE 12.

No treay for the cession of grpottion or pat of the eservéion heein desabed which may be
held in common shall be of awalidity or force as gainst the said Indiansinless recuted and
signed by at least three-fals of all the adult male Indiansgcupying or integsted in the same;
and no cession by the tribe shall be understood or construed in such manner as to deprive, with
his consent, any inddual member of theitve of his rghts to ai tract of land selectedythim, as
provided in Article 6 of this treaty.

[J ARTICLE 13.

The United Stees heeby agrees to funish anmially to the Indians the pisician, teaters,
carpenter, miller, engineer, farmand backsmiths as he&in contemplatedand thasuch appro-
priations shall be madedm time to timeon the estimizs of the Seetar of the Inteior, as will be
sufficient to employ such persons.

[J ARTICLE 14.

It is agreed thathe sum ofif’e hunded dollas anmally, for three years from dae, shall be
expended in pEsents to the ten E@mMs of said ibe who in the judgment of thegant ma grow the
most valuable crops for the respective year.

[J ARTICLE 15.

The Indians hein named gree tha when the geng-house or otheruldings shall be con-
structed on theaservéion namedthey will regad said eservéion their pemanent homeand thg

the
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will make no pemanent settlement elsbere; but the shall hae the rght, subject to the condi-
tions and modifications of this treaty, to hunt, as stipulated in Article 11 hereof.

[J ARTICLE 16.

The United States hereby agrees and stipulates that the country north of the North Platte River
and east of the summits of the Big Horn Mountains shall be held and considered to be unceded
Indian territory,and also stiputas and grees theno white peson or pesons shall be peritted to
settle upon or occypany potion of the same; or without the consent of the Indiasstad and
obtained, to pass through the same; and it is further agreed by the United States that within ninety
days after the corlasion of peace with all the bands of the Siouxidtg the militay posts na
established in the territory in this article named shall be abandoned, and that the road leading to
them and by them to the settlements in the Territory of Montana shall be closed.

0 ARTICLE 17.

It is heeby expressy undestood and greed ly and between theeéspectie paties to this teaty
tha the execution of this ®ay and its atification ly the United Sties Seni@ shall hae the efiect,
and shall be consted as brogding and anulling all tregies and greements heretofore entered
into between the@spectie paties heeto,so far as sule tredies and greements digate the United
Staes to funish and povide mong, clothing, or other aticles of popety to sud Indians and
bands of Indians as become parties to this treaty, but no further.

In testimony of all which, we, the said commissioners, and we, the chiefs and headmen of the
Brulé band of the Sioux tian, have heeunto set our hands and sedl$@t Laramie, Dakota
Territory, this twenty-ninth day of April, in the year one thousand eight hundred and sixty-eight.
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[1 Treaty of Hellgate [

Treaty of July 16, 1855, 12 Stat. 975
Ratified March 8, 1859. Proclaimed April 18, 1859.

JAMES BUCHANAN,
PRESIDENT OF THE UNITED STATES OF AMERICA,
TO ALL AND SINGULAR TO WHOM THESE
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PRESENTS SHALL COME, GREETINGS:

Articles of greement and carention made and coluded &the teaty ground eHell Gae, in
the Bitter Root Valley, this sixteenth day of July, in the year one thousand eight hundred and
five, by and betwen Isaac |. Stens, govaror and sup@ntendent of Indian &irs for the Terri-
tory of Washington,on the parof the United Stiees,and the undeigned biefs, headmenand
delegaes of the cordderated tbes of the Flthead, Kootenaynd Upper Bnd d’Oreilles Indians,
on behalf of and acting for said confederated tribes, and being duly authorized thereto by the
being understood and agreed that the said confederated tribes do hereby constitute a natio
the name of the RHlaead Nation, with Victorthe head lsief of the Fléghead tribeas the headnief
of the said nation, and that the several chiefs, headmen, and delegates, whose names are s
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this treaty, do hereby, in behalf of their respective tribes, recognize Victor as said head chief.

ARTICLE I. The said cordderated tbes of Indians heby cede, relinquistand corey to
the United States all their right, title, and interest in and to the country occupied or claime
them, bounded and described as follows, to wit:

Commencing on the maimdge of the Roky Mountains &the rty-ninth (49th) paallel of
latitude, thence westwardly on that parallel to the divide between the Flat-bow or Kootenay H
and Clake’s Fork; thence southgr and southeastigralong said diide to the one hundd and
fifteenth degree of longitud€115 ) thence in a soutlasterly diection to the diide between the
sources of the St. Rgs Borga and the Coeur d’Alene Wirs, thence southeasterly and southerl
along the mainidge of the Bitter Root Mountains to thevidie between the head-atess of the
Koos-koos-kee Rir and of the southestern fok of the Bitter Root Rier, thence easterly along
the divide separating the wadenf the seeral tributares of the Bitter Root Rer from the waters
flowing into theSalmon and SraRives to the mainidge of the Roky Mountains,and thence
northerly along said main ridge to the place of beginning.
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ARTICLE Il. There is, however, reserved from the lands above ceded, for the use and §
pation of the said comfderaed tibes,and as a gneal Indian eservéion upon vhich may be 7,
placed other friendly iibes and bands of Indians of therritory of Washington who may agree
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be consolideed with the tibes paties to this teaty,under the common desigran of the Fléhead
Nation,with Victor, head bief of the Flghead tibe, as the headef of the néion, the tact of land
included within the following boundaries, to wit:

Commencing &athe souce of the main and of the dcko River; thence along thewdded
separéing the vatess flowing into the Bitter Root Rer from thoselbwing into the écko to a point
on Clarke’s Fork between the Camas and Horse Prairies; thence northerly to, and along the divide
bounding on the @st the Flthead Rver, to a point due wst flom the point half \ay in latitude
between the nahem and souther extemities of the Fldnead Lak; thence on a due east csrito
the divide vhence the @w, the Pune,the So-ni-elem and theaktko Rivers tak their ise, and
thence southerly along said divide to the place of beginning.

All which tract shall be setpart,and so far as necessarsunveyed and maed out br the
exclusive use and benefit of said confederaibddras an Indiareservéion. Nor shall ap white
man, excpting those in the empjment of the Indian gertment, be permitted to reside upon the
said reservidgon without pemission of the coderated tribesand the supértendent and gent.
And the said corderated tribes agree to rerade and settle upon the same within oearafter
the ratificdion of this teaty In the meantime it shall beA&ul for them to eside upon anground
not in the actuallaim and occup#on of citizens of the United Stas,and upon anground ¢aimed
or occupied, if with the permission of the owner or claimant.

Guaranteeing however thigint to all citizns of the United Stes to enter upon and ocquas
settlers any lands not actually occupied and cultivated by said Indians at this time, and not includ-
ing in the reservation above namekhd provided, That any substantial improvements heretofore
made ly ary Indian, sud as felds entosed and culiated and houses ested upon the lands
hereby cededand which he mg be compelled toksndon in consequence of thigdty,shall be
valued under the diction of the Resident of the United Sts,and pgment made thefor in
money,or improvements of an equabilue be madeof said Indian upon theeservéion; and no
Indian will be equired to dandon the immvements aforesaid, wooccupied kg him, until their
value in money or improvements of an equal value shall be furnished him as aforesaid.

ARTICLE lll. And provided That if necessary for the public convenience roads may be run
through the saidaserv#éion; and on the other handhe ight of way with freeaccess @m the same
to the nearest public highway is secured to thesralso theight in common with citizns of the
United States to travel upon all public highways.

The exclusive right of taking fish in all the streams running through or bordering said reserva-
tion is futher secued to said Indians; as also thght of taking fsh & all usual and accustomed
places,in common with citiens of theTerritory, and of eecting temporary buildings for curing;
together with the pvilege of hunting gathering oots and betes,and pastung their hoses and
cattle upon open and unclaimed land.

ARTICLE IV. In considerdon of the &ove cessiorthe United Sties agee to p# to the said
confederged tibes of Indiansjn adlition to the @ods and pvisions distibuted to them tathe
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time of signing this #ay the sum of one huneld and tventy thousand dollarin the bllowing
manner--that is to say:

For the first yar after theatification hereof, thirty-six thousand dollats,be &pended under
the direction of the Resident,in providing for their emo\al to the eservationpreaking up and
fencing farms, bilding housesdr them,and br sud other objects as he pndeem necessar For
the net four years,six thousand dollareat year; br the nat five years,five thousand dollar
each year;dr the nat five years, dur thousand dollareach gar; anddr the n&t five years, three
thousand dollars each year.

All which said sums of mogeshall be pplied to the use and bentedf the said Indiangynder

the direction of the President of the United States, who may from time to time determine, at his

discretion,upon wha beneicial objects to gpend the sameof them,and the supertendent of
Indian afairs, or other poper oficer, shall eab year inbrm the Pesident of the wishes of the
Indians in relation thereto.

ARTICLE V. The United States further agree to establish at suitable points within said resert

vation,within one ear after theatification hereof, an agricultural and industrial school, erecting
the necessgrhbuildings, kegping the same inepair,and poviding it with fumiture, books and
stationeryto be locted d the ggency,and to be e to the kildren of the said tibes,and to emplyp

a suitdole instiuctor or instuctors. To fumish one lack-smith shop; to Wich shall be iached a tin
and gun shop; one carpenter’s shop; one wagon and ploughmaker’s shop; and to keep the sam
repair,and funish with the necessatools. To employ two farmersyne backsmith,one tinner
one gunsmithone capenter,one wagon and one plough mek for the instuction of the Indians in
tradesand to assist them in the sariie erect one samill and one fouring-mill, kegoing the same

in repair and funished with the necesgaiools andiktures,and to emplp two millers. To erect a
hospital, keping the same irepair,and poviding with the necessamedicines and fuiture, and

to emply a plysician; and to erct, keep in repair,and povide the necessgafurniture the liildings
required for the accommotian of the said empigees. The said buildings and establishments to
be maintained andekt in repair as abresaid and the emplgees to be épt in sewice for the peiod

of twenty years.

And in view of the fict thd the head luiefs of the said coeflerated ibes of Indians & ex-
pected and will be called upon to peTh many sesices of a pulic character, occupying much of
their timeg the United Sties futher ayree to p to eat of the Flghead Kootenayand Upper End
d’'Oreilles tibes fve hunded dollas per ar,for the tem of twenty years after the atification

D
3.

hereof, as a salary for such persons as the said confederated tribes may select to be their head

chiefs,and to liild for them & suitalde points on theaservéion a combrtable houseand poperly

furnish the sameand to plough andehce for edt of them ten aes of land The salar to be paid
to, and the said houses to be occupigdsbch headluefs so long as tlyemay be elected to tha
position by their tribes, and no longer.

And all the &penditues and gpenses contempked in this aticle of this teay shall be de-

frayed by the United States, and shall not be deducted from the annuities agreed to be paid to sgid
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tribes. Nor shall the cost of transporting the goods for the annuity payments be a charge upon the
annuities, but shall be defrayed by the United States.

ARTICLE VI. The Pesident mgfrom time to timeat his discetion,cause the hwle,or said
portion of sud reservéon as he myathink proper,to be suweyed into lotsand assign the same to
such indviduals or &milies of the said coatlerated ibes as a willing to avail themseles of the
privilege,and will locde on the same as a pg&nent homepn the same ters and subject to the
same eguldions as a& povided in the sixth dicle of the teay with the Omahasso far as the
same may be applicable.

ARTICLE VIl. The anmities of the afresaid confderaed tibes of Indians shall not be &k
to pay the debts of individuals.

ARTICLE VIII. The aforesaid confederatetbes of Indians damowledge their dependence
upon the Geemment of the United Stas,and pomise to be fendly with all citizens thereof, and
pledge themselves to commit no depredations upon the property of such citizens. And should any
one or more of them violate this pledge, and the fact be satisfactorily proved before the agent, the
propety taken shall beeturnedor in defwlt theeof, or is injured or destryed,compenston may
be made pthe Gowem-ment out of the anrities. Nor will thgg make war on ai other tibe except
in self-deense,but will submit all maters of diference betwen them and other Indians to the
Govenment of the United Stias, or its agent, for decisionand dide thereby.And if ary of the
said Indians commit gndepreddions on ag other Indians within the jigdiction of the United
States, the same rule shall prevail as that prescribed in this artickse of deredations against
citizens.And the said tbes agee not to shelter or conceatariders aginst the lavs of the United
States, but to deliver them up to the authorities for trial.

ARTICLE IX. The said confederated tribes desire to exclude from their résertize use of
ardent spirits, and to prevent their people from drinking the same; and therefore it is provided that
ary Indian belongng to said corgderaed tibes of Indians Wwo is guiltyof bringing liquor into said
reservationpr who drinks liquor, may havhim or her pypottion of the anaities withheld fom
his or her for such time as the President may determine.

ARTICLE X. The United Sttes further agre to guaanty the &clusive use of theaservation
provided br in this teaty,as gainst any claims which mde uged ty the Hudson BaCompany
under the pavisions of the teaty betveen the United Stas and Geat Bitain on the ifteenth of
June, eighteen hundred and forty-six, in consequence of the occupation of a trading post on the Pru-
in River by the servants of that company.

ARTICLE XI. 1t is, moreover,provided tha the Bitter Roowalley, above the Loo-lo Brk,
shall be cagfully suveyed and gamined,and if it shall pove,in the judgment of the Rrsidentfo
be better adated to the \ants of the Fldnead tibe than the gneral reservation providedrfin this
treaty,then suhb potions of it as mgbe necessgishall be set@art as a sparde reservéion for the
said tibe. No potion of the Bitter Roowalley, ébowve the Loo-lo 6rk, shall be opened to the
settlement until such examination is had and the decision of the President made known.
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ARTICLE XII. This treay shall be oligatory upon the conércting paties as soon as the same
shall be ratified by the President and Senate of the United States.

In testimony whereotfthe said Isaac I. Stens, govaror and supéntendent of Indian &irs
for the Territory of Washingtorgnd the undeigned head chiefs, chiefs andngipal men of the
Flathead, Kootenagnd Upper Bnd d’Oreilles ibes of Indianshave hezunto set their hands and
seals, at the place and on the day and year hereinbefore written.

ISAAC |. STEVENS, Governor and Superintendent Indian Affairs W.T. (L.S.)

VICTOR, Head Chief of the Flathead Nation, his x mark. (L.S.)

ALEXANDER, Chief of the Upper Pend d’Oreilles, his x mark. (L.S.)

MICHELLE, Chief of the Kootenays, his x mark. (L.S.)

AMBROSE, his x mark. (L.S.)

PAH-SOH, his x mark. (L.S.)

BEAR TRACK, his x mark. (L.S.)

ADOLPHE, his x mark. (L.S.)

THUNDER, his x mark. (L.S.)

BIG CANOE, his x mark. (L.S.)

KOOTEL CHAH, his x mark. (L.S.)

PAUL, his x mark. (L.S.)

ANDREW, his x mark. (L.S.)

MICHELLE, his x mark. (L.S.)

BATTISTE, his x mark. (L.S.)

KOOTENAYS

GUN FLINT, his x mark. (L.S.)

LITTLE MICHELLE, his x mark. (L.S.)
PAUL SEE, his x mark. (L.S.)
MOSES, .his x mark. (L.S.)

James Doty, Secretary.

R. H. Lansdale, Indian Agent.

W. H. Tappan, Sub Indian Agent.
Henry R. Crosire.

Gustavus Sohon, Flathead Interpreter.

A. J. Hoecken, Sp. Mis.

William Craig.




And, whereasthe said ®ay hasing been submitted to the Semaf the United Stas br
their constitutional action thereon, the Senate did, on the eighth day of March, eighteen hundred
and fifty-nine, adise and consent to thatification of the same, by a resolution in the words and
figures following, to wit:

“In Executive Session,

“Senate of the United States, March 8, 1859,

Resolved, (two thirds of the sertars present concurring,) Thihe Sente adise and consent

to the atification of treaty betveen the United Stes and Chiefdieadmen and Dejletes of the
confederated tribes of the Flathead, Kootenay, and Upper Pend d’'Oreille Indians, who are consti-
tuted a nation under the name of the Flathead Nation, signed 16th day of July, 1855.

“Attest: ‘ASBURY DICKINS, Secretary.”

Now, therefore,be it knavn tha |, AMES BUCHANAN, President of the United Sts of
America, do, in pguance of the atte and consent of the Séeaas expssed in theirasolution
of the eighth of Marh, one thousand eight huret and ifty-nine, accept, riafy and conirm the
said treaty.

In testimony where ofl, have heeunto caused the seal of the Unitede&3tdo be dixed, and
have signed the same with my hand.

Done 4 the city of Washingtonthis eighteenth daof April, in the year of our Lod one
thousand eight huned and ifty-nine, and of the Indeendence of the United $a,the eighty-
third.

JAMES BUCHANAN.
By the President:

LEWIS CASS, Secretary of State.



